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Context

In pursuance of the NCTE Regulations 2014, norms and standards
communicated  vide their  Notification  No.I*.51-1/2014-NCTE(N&S)dated
28.11.2014, Government of Odisha in the School and Mass Lducation Department
decided to enhance the duration of the existing B.Ed. programme [rom onc ycar to
two years with effcet from the academic session 2015-16 vide their Notification No.
11908 / SMI: dated 12.06.2015. The present syllabus for ‘Two-ycar B.Iid. Programme
is based on the following considerations:

e Stipulations of the National Council of Tcacher Education to cvolve a standard
pattern of syllabus for Tcacher Education for the whole country.

e Iimerging scenario of school cducation in terms of quantity and quality
warrants corresponding rcforms in teacher education.

Apart [rom these two major considerations, there is a compelling reason for
cvolving a uniform syllabus for all the universitics of the statc since a common
curriculum is being followed in all the sccondary schools of the State thereby
requiring similar training inputs for developing desired competencies among all the
prospective teachers.

Whilc developing the detailed design of this syllabus, the rccommendations as
advanced in the following  documents have been taken into consideration:

- Curriculum Framcwork : Two-ycar B.Iid. Programmec 2014, NCTL{

- National Curriculum IFramcwork- 2005,

- National Curriculum IFramework for Tcacher Education 2009,

- The Right of Children to Free and Compulsory Education Act 2009

- Framework for implementation of Rashtriya Madhyamik Shiksha Abhiyan: A
scheme for Universalization of access to and improvement of quality at the
sccondary stage, 2008

- Sarva Shiksha Abhiyan: Framcwork [or implementation bascd on the Right of
Children to Free and Compulsory liducation Act, 2009 (2011).

- UGC guidclines for designing curricula for Choice Bascd Credit System of
Iligher liducation

‘The following  principles have guided the development of this syllabus :
e Reducing the gap between theory and practice,

Note : Cepies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syllabus, m
pending approval of the same by the Universities.
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Eliminating mismatch between teacher education curriculum and schog|
rcalitics, . Conioh
. ati rms of cnric
Updating of curricular arcas of l‘uchcr_cducalmn in tt‘rf‘““)" ?)I,L mcm
content  knowledge and  pedagogical competence ol prospeetiye
tcachers,

Using varicty of approaches and mcthods for transaction of the course
contents,

lncorporating multimodal stratcgics for cflective continuous angd
comprehensive assessment of the performance of the student-teachers.

Course Objccetives

: The Syllabus for the two-y
attain the follow

On the completion of the

car B.Ed.(Sccondary) Programme is designed to
ing broad objcctives.

course, the student-teacher shall-

understand the central conceplts, tools of inquiry, and structures of the
disciplines and can create learning experiences that make these aspects of
subject matter meaningful.

understand how children learn and develop, how they differ in their
approaches to learning and create learnin

& Opportunities that are
adapted to diverse learners and learning contexts.

plan learning experiences that are

based on learner’s existing proficiency,
interests, experiences including

misconceplions and errors,  and
understand — how students come 1o view, develop and make sense of
subject matter contained in the learning experiences.

use knowledge of effective verbal, no
techniques 1o foster active
interaction in the classroom.

understand and use formal and informal asse
and ensure the continuous intellectual,
of the learner.

nverbal and media communication

inquiry,  collaboration, anq supportive

Ssment strategies to ¢

valuate
social and physical deve

lopments

develop self identity as a teacher through school-based experiences and
reflective practices that continually evaluate the effects of his/her choices
and aclions.

Copics of the Syllabus have been submilted to the State Universities. Principals are requested to follow the syllabas
Note : Copics o b
pending approvill of the same by the Universitios. -
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Modes of Learning Engagement

With a view to move away [rom theoretical discourses and lectures, the
student-teacher is required to be engaged in various kinds of lcarning cxpericnce.
This programme intends to provide him/her with the specific engagements that are
spelt out under cach course. However, the nature of cngagement of the student-
tcachers will be of the [ollowing kinds:

e Lecture-Discussion Session: The teacher cducator provides the student-
tcachers a platform to review their expericnces, helps them to develop
insights into the disciplinary knowledge base and to relate them to the school
rcalitics.

e Focused Reading and Reflection: Student-teachers would be led to focused
rcadings of various themecs with questions inviting reflections  cither
individually or in small groups.

e Observation-Documentation- Analysis: Simulated and rcal
school/community cxpcriences would be arranged for the student teachers to
observe, document in the form of rccord/journal/diary and analyzc with an
intention 1o revisit their own understandings or develop new nsights.

e Projeets:

e Group Presentations:

e Seminar: Students will undertake thematic/topical study, prepare writc-up
and makec scminar presentation followed by open-house discussion with a
view to cnhance their knowledge base and repertoire of skills in presentation.

e Case Study: An in-depth and comprehensive study of a single or a few cascs
would be taken up as per the guidelines provided for preparation and
submission of report.

e Reflective Journals: The student- tcachers would make it a habit of
reflecting on any curricular topic or current issuc on cducation and devcelop
reflective journals on those and share with collcagues and teachers.

e SchookBased Practical: Icarning cxpericnces would be provided through
scveral schookbased practicums for development of certain professional
qualitics and compctencies. The school based practical would include
opportunitics for planning and implementation of lcarning experiences and
strategics, and reflecting on their appropriatencss and cffectivencss.

e Workshops: A scrics of lcarning expericnces in a given performance arca
would be provided to student-teachers in the form of workshop, engaging

Note : Copics of the Syllabus have been submitled to the State Universities. Principals are requested to follow the syllabus,

pending approval of the same by the Universities.
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ce-feedback scquence with @ VIEW to developing

d for a tcachcer.

The student-tcachers nced to be
unity in multiple socio-cultural
in order to internalize the

them in modeling-practice-!
speeilied competenceies require

e Interactions with the C()mlllllllllly:
encouraged to hold interaction with t}lc comm !
environments during their schoo! intcrnships
relationship of school and community at large.

¢ ration covering
Course Duration: The B.1id. Programme shall be of  two-ycar du g
two consccutive academic scsssions. ; ; -
. 2 % ar CXC the period of
Working Days: At lcast 200 working days cach ycar cxcluding p
admission and cxamination. q
Working Hours per week: Minimum of 36 hours in a week (6 days)

Course Components

CURRICULAR AREAS
A.Perspectives in Education B.Curriculum and Pedagogic
(PE) 800 > Studics (CPS) 350

C. Engagement with the Field
1. Tasks and Assignment
2 a. School Internship — 250
b. Community Activitics-50
3. Courses on Enhancing Professional
Capacities (EPC) - 200

~ D. Optional Courses for
Skill Development
(OCSD)-50

Perspectives in Education (PE)

PE-1 Iducation, School and Socicty

PE-2 Childhood and Growing up

PI:-3 Learning and ‘I'caching

PE-4 Contemporary Concerns in Education
PLE-5 Knowledge and Curriculum

PI:-6 Management of Education

Pl 7 a. Creating an Inclusive School

Note : Copies of the Syllabus have been submitted to the State Unive
pending approval of the same by the Universities,

S/

rsities. Principals are requested to follow the Syllabus, [I]




b. Gender, School and Society
PL- 8 a. Action Rescarch and Innovation
b. Guidance and Counscling

Curriculum and Pedagogic Studies (CPS)
CPS-1 Language across the Curriculum
CPS-2 Learning Asscssment
CPS-3 (a & b) Pedagogy of School Subjects

Engagement with the Field

< Activitics and Assignments that run through all the courses as indicated against cach course
**  School Internship & Community Activities
.:0

Courses on Enhancing Professional Capacities (EPC)
L:PC-1 Critical Understanding of ICT
1ERC-2 Understanding the Sell

EPC-3 Fine Art/ Performing Art (Drama)/ Performing Art (Indian Music)
1:PC-4 Physical liducation and Yoga

Optional Courses for Skill Development (OCSD)
OCSD-1 Food Preservation
OCSD-2 Spinning and Weaving
OCSD-3 Tailoring
OCSD-4 Wood Work

Note : Copics of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syﬂabus .
pending approval of the same by the Universities.
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First Year

*Figures within parentheses indicate hours per week

Course | Title of the Course Marks Credits Contact ]
Ixternal | Internal | Total Hours
I’E‘RSI’ECTIVES IN EDUCATION i
PE-1 Education, School and 80 20 100 04 64(5)*
Society
__lﬂ_-_z____ Childhood and Growing up 80 20 100 | 04 64(5)
1’1':-3 Learning and Teaching 80 20 100 04 64(5)
k-4 Contemporary Concerns in 80 20 100 04 64(5)
Education
Total 320 80 400 |16
CUI‘{RICULUM AND PEDAGOGIC STUDIES
CPS-2 Learning Assessment 80 20 100 04 64(5)
CPS-3 Pedagogy of a School 80 20 100 | 04 64(5)
(a&b) | Subject
i Total 160 40 200 |08 e
CpU[{SES ENHANCING PROFESSIONAL CAPACITIES
EPC-3 [ Fine Arv/ Performing Art 50 50 02 32(2.5)
(Drama) /Performing Art '
(Indian Music)
EPC-4 | Physical Education and 50 50 02 32(2.5)
Yoga
Total 100 100 | 04
SCHOOL INTERNSHIP Part-l | 100 [ 100 [04  [8Wocks
OPTIONAL COURSES FOR SKILL DEVELOPMENT
Any One Course
OCSD- | I'ruit and Vegcetable 50 50 02
1 Preservation 16 (01)
OCSD- | Spinning and Weaving 50 80+ DO
2
OCSD- 'l‘ailgring 50 50 02
3
OCSD- | Wood Work 50 50 |02
4
Total 50 50 02
TOTAL (First Year) 480 370 850 |34

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syllabus,

pending approval of the same by the Universities. W
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Scecond Year

Course | Title of the Course arks Contact
External [ Internal | Total | Credits Hours
PERSPECTIVES IN EDUCATION
PE-5 | Knowledee and Curriculum 80 20 100 04 64(5)*
PLE-6 Educational Management 80 20 100 04 64(5)
PE-7a | Creating an Inclusive School 40 10 50 02 32(2.5)
PE-7b | Gender, School and Socicty 40 10 50 02 32(2.5)
PE-8a | Action Research 40 10 50 02 32(2.5)
PE-8Dh | Guidance and Counseling 40 10 50 02 32(2.5)
Total 320 80 400 16
CURRICULUM AND PEDAGOGIC STUDIES
CPS-1 | Language across the 40 10 50 02 32(2.5)
Curriculum
CPS-3 | Pedagogy ol a School 80 20 100 04 64(5)
(a&b) | Subject
COURSES ENHANCING PROFESSIONAL CAPACITIES
EPC-1 | Critical Understanding of 50 50 02 64(4.5)
ICT
EPC-2 | Understanding the Self 50 50 02 64(3)
Total 100 150 04 ;
SCHOOL INTERNSHIP PARTI 150 150 06 12 Weeks
COMMUNITY ACTIVITIES 50 50 02
TOTAL ( Second Year) | 440 | 410 | 850 | 34 |
GRAND TOTAL 920 780 | 1700 | 68
(First Year + Second Year)

*Iigures within parentheses indicate hours per week

Year-1 Credit-4
Marks 100(Ext, 80+ Int.20) Contact Hours 64

Note : Copics of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syllabus,
pending approval of the same by the Universitics
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A.PERSPECTIVES IN EDUCTION (PE)

PE 1: Education, School and Society

Year-1 Credit-4
Marks 100(kxt. 804 t.20) Contact Hours 64

Objectives

On completion of this coursc, the student-tcacher shall:

* State the narrow and broad meaning of education and form own concept
on education

* Identify various modes and processes of education
xplain the foundations of education and the aims of education as
recommended by different commissions education policies and educational
thinkers

* State the relationship between school and education, school and
community and among education society and culture

L]

Elaborate the linkage between education and national development

Detailed Course Content

1. Understanding Education

Mcaning : derivational, narrow and wide; Lastern and Western viewpoints
* Process: Bipolar, tri-polar, multi-polar; Lifc-long process

* Modc: formal/institutional, Informal/Incidental, Non-formal,

e Aims: Individual and social

Aims of education according to Sccondary liducation Commission (1952-
1953), Lducation Commission (1964-1966), National Policy

on
Education (1986/92), and National Curriculum Framework (2005)

2. Foundations of Education
 Philosophy and Lducation: Mcaning and rclationship; Influcnce of
philosophy in determining aims, curriculum and mecthods of Liducation
with reference to major schools of ducational Philosophy - Idcalism,
Naturalism and Pragmatism
« Sociology and Education: Mcaning and rclationship; Implications of
Sociology for aims, curriculum and methods of liducation

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syllabus.
pending approval of the same by the Universities.
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« Psychology and Education: Mcaning and rcelationship;  Implications of
psychology for Liducation in organizing contents and understanding the
tcaching-learning process (understanding learner, tcacher characteristics
and pedagogy)

« liducational thoughts of Gandhi, Tagorc, Sri Aurobindo, Rousscau,
Dewey  and Freire with reference to aims, curriculum and methods -

3. Education and School

« School as a formal agency of liducation: Purposc (Socio-cultural),
1.ocation, infrastructurc and time, stakcholders (primary and sccondary

stakcholders) and programmes

School Activitics: Curricular and other curricular activitics- Componcents,
modc of transaction and organization

School Linvironment: Learner and Icamning-{ricndly- Characteristics and
components; strategics for ensuring learning-fricndly environment
Resource Requirements: Knowledge, [Tuman, Material, Infrastructural,
‘T'echnological; Their sources and utilization

SchookCommunity Interface: Importance, Aspects of interface, stratcgics
for strengthening their inter-relationships, and their roles in building
lcarning communitics

4. Education, Socicty and Culture

« Socicty as a systcm; Lducation and culturc as sub-systems; Their
intcrrelationships

liducation as an instrument of social change: Mcaning, dimensions and

types  of social change; Role of cducation cffecting social change and

control; Social change influencing education

l:ducation and Modcrnization: Mcaning of modernization; Characteristics

of modernized socicty; Adaptive demands of modernization and role of

cducation;

liducation and culture: Mecaning and clements of culture; Role of

cducation for preservation, transmission and cnrichment of culturc;

influecnce of culturc on cducation, in gencral and promotion of

meaningful lcarning in particular

5. Education and National Development
e National development — Dimensions and Indicators

e liducation as an investment for ITuman Resource and Socio-cconomic
Development

Nole : Copics of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syllabus,
pending approval of the same by the Universitics.
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" including  sustainablc
e Lducation for sustainable  development (including
cnvironment) _ o T ;
s oensions ial, cconomic
e liducation for inclusive development- Dllmnblom1'5::,(in‘ciuqi0n R()IL:
cultural, technological, spatial), Stratcgics [or promoling )
ol cducation ! :
_ g Eey " conflicts, insurgencics
e liducation to meet the situations arising out ol conflicts, 1 L ;
national calamitics and disasters

Tasks and Activitics 2ok
Each student-teacher is required to submit any two assignments from the following:

Preparation of a paper on the aims of cducation as recommended by the commissions,
cducation policies and cducational thinkers for comparative analysis.

Appraisal of aims of education and curriculum proposcd by one of the cducational thinkers in
the present socio -cultural context of India.

Survey of a community and working our strategics for mobilization of resources available in
the community for improvement of school practices.

Preparation of a paper on how school has been responsible for modernization of the
community within which the school is situated.

Preparation of a blucprint on the different arcas of possible school community interface.

Suggested Readings:

Anand, C.L. ctal. (1983). Teacher and education in emerging in Indian society, Ncw
= Delhi NCERT:

Clarke, P. (2001). Teaching and learning: The Culture of pedagogy. New Delhi: Sagc
Publication.

Dewey, John (1916/1977). Democracy and education. New York: MacMillan.

Dewey, John (1956). The Child and the curriculum, school and society. Chicago,
[linois: University of Chicago Press.

Dewey, John (1997). FExperience and education. New York: T'ouchstonc.

Ganesh, Kamala & Thakkar, Usha (1d.) (2005). Culture and making of identity in
India. New Dclhi: Sage Publications.

Govt. of India (1986/°92). National policy on education. New Delhi: MUIRD.
Krishnamurthy, J. (1947) On education. New Delhi: Orient LLongman,.

Krishnamurthy, J. (1953). Education and significance of life. New Declhi: B.1.

Publications
Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syﬂabus.
pending approval of the same by the Universitics. /



Kumar Krishna (1996). Learning from conflict. New Delhi: Orient Longman,

Margarct, K.1.(1999). The open classroom. New Delhi: Orient Longman.

Ministry of Lducation (1966). Education and national development. New Delhi:
Ministry of Education, Government of India.

Ministry of Tluman Resource Development (2004). Learning without Burden: Report of
the National Advisory Committee. New Dclhi: Min. of TIRD.

Mukherji, S.M., (1966). History of education in India. Vadodara: Acharya Book Dcpot.

Naik, J.P. and Sycd, N., (1974). 4 student’s history of education in India. New Delhi:
MacMillan.

NCERT (2005). National curriculum framework 2005. New Delhi: National Council of
Iiducational Rescarch and ‘Training.

Ornstein, Allan C. & Levine, Danicl U. (1989).Foundations of education (4th Lidn.).

Boston: IIoug,hton MifIlin Co.
Pathak, Avijit (2002). Social implications of schooling. New Delhi: Rainbow

Publishers.
Peters, R.S. (1967). The Concept of education. L.ondon: Routledge Kegan & Paul.
Salamatullah, (1979). Education in social context. New Delhi: NCERT.

Saraswati, 1.S. (I3d.) (1999). Culture, socialization and human development. Theory,
rescarch and applications in India. New Dclhi: Sage Publication.
Srinivas, M.N., (1986). Social changcs in modern India. Bombay: Allied Publishers.

Note : Copics of the Syllabus have been submitted to the Sra! niversitics. Pr.'nc:pdfs are requested to follow the syil: Jbus@

pending approval of the same by the Universitics.
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PL 2: Childhood and Growing Up

e Vear-l (redit-
Inii;ﬁ:\"mﬁ'{i-fﬁ:'ﬁlh Int.20) Contact Hours 64

Objectives

. ~ . AR ) =1Cacne .'h'l”
On completion of this course, the student-tcacher she

lxplain the concepts of growth and development of human child and g,
underlined general principles of growth an.(/ dm'e/r)pmcn.!..' e il
Describe briefly the periods and the typical characteristics of grow, angd
development during each period,

Specify the contexts and Jactors influencing development.

Explain the theories of socio-emotional, cognitive and language developmen,
and their educational implications.

DPescribe the developmental characteristics of childhood development gny
their bearing on school and classroom practices.

Elaborate the developmental characteristics, contextual needs and lasks
during adolescence and the role of school and teachers in addressing the
challenges during this period of development.

State the different forms and characteristics of individual differences and the
ways of meeting the classroom issues arising out of the differences.

Identify the learning needs during the different stages of development and
adopt appropriate Strategies in and out of school to meet the learning needs.

Detailed Course Content

1. Undcrslanding learner development

Growth and development  — Concept  and  General P
Development; Stages of development - coneept (scquential, structural
identity, critical periods, processcs-reversible and irreversible), different
stages of human growth and development- infancy, childhood, adolescence,
adulthood and old age

rinciples  of -

Contexts of development: socio-
and anthropological

IFactors influcncing, development:  heredit
rearing practices, socio cconomic status, sib

cconomic, cross-cultural psychological,

Y, cnvironment, nutrition, child-
lings and peers

2. Theories of Child and Adolescent Development

Socio-imotional Development: Iirickson’s theory of psycho-social
development; Theory of development of social play- Jcan Piaget

Note : Copies of the Syllabus have been submitted lo the State Universities, Principals aro requested to follow the syllabus[ 13
pending approval of the same by the Universities. : -
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* Cognitive and Language Development: Cognitive developmental stages of

Piaget; Conceptual and Language development theorics of Vygotsky;
language development theory of Noam Chomsky; Bricf theoretical
[ramework and its cducational implications

* Dcvclopmental characteristics during childhood: Physical, social, cognitive
and cmotional; Role of school and teachers

3. Developmental characteristics and needs during adolescence
* Growth and development during adolescence: Characteristics during carly
and latc adolescence — Physical, Social, Cognitive and [Language,
EEmotional and Moral; Challenges of adolescence
Context-specific  developmental tasks based on specific needs  and
problems during adolescence; Problems of adjustment

* Rolc of school and teacher in addressing the challenges of developmental
nceds of adolescents  in various contexts

4. Understanding Individual Differences among Learners

* Individual diffcrences due to cognitive, social and emotional attributces;
Individual differences in lcarning in terms of mental ability, rate of lcamning
, motivation to lcarn, lcarning  style, attitude cle.: rccognizing  the
uniquencss of the learncer

* Lcarners with different mental  abilitics: intclligence, cmotional
intclligence  and creativity- their concept, nature and asscssment;
categorization of learners based on mental abilitics

® Managing individual differences in Icarning -- lcarning nceds of different
types of lcarners (gified and backward lcarners; fast and slow Icarncrs);

5. Addressing learning needs

* Identification of lcarning needs
ol development (socio-cconom
cte)

of children in different stages and contexts
ic, cultural, geographical, political, CWSN

Strategics to meet the Icarning nceds of children in and out of
organizing learning in heterogencous  classroom - ability grouping,
heterogencous . grouping, grouping by interest and grouping by choicc;
addressing individual differences in classroom — individual guided learning,
peer learning, co-operative and collaborative lcarning clc.

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syﬁabus,
pending approval of the same by the Universities.
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*  Culture-responsive teaching-lcarning approaches to meet the !Lelfil‘lng nu.d.x_

ol children in different contexts of development - fearning issucs of
marginalization, diversity, gender incquality

Tasks and Assignments

LZach student-teacher is required to submit any hwo assignments from the following:

. Case Study of a problem child / a slow Icarner/ a disadvantaged child

. Administration of a group intelligence test and reporting the result.

» Rating of student-teachers® classroom performance (of any 5 student-teachers’
performance)

» Analysis of the common behavioural problems obscerved in the classroom
suggesting the ways to address them.,

9 Preparation of five activitics for promoting creativity among the school students.

Suggested Readings

Amctt, Jellrey(2007). Adolescence and emerging adulthood: A cultural approach.
(3" 1dn.). Upper Saddle River, N.J.: Pearson

Berk, Laura L. (201 1). Child development (9th Edn.). New Delhi: Prentice Hall of
India.

Chauhan, S.S. (1978). Advanced educational psychology. New  Delhi: Vikas
Publishing Iouse Pvt. 1.1d.

Dash, M. and Dash, N.(2006). Fundamentals of educational psychology. New Delhi:
Atlantic.

Flavell, J.I1. (1963). The developmental psychology of Jean Piaget. New York: Van
Nostrand

[urlock, 5. B. (1980). Developmental psychology: All span approach. New York:
McGraw [ill Book.

Hurlock, E.B. (1980). Child development (6th Edn.). Tokyo: McGraw-Hill,
Kogakusha I.d.

Hurlock, I.B. (2007). Child growth and development. New York: McGraw Lill.

Kail, Robert 'V (2011). Children and their development (6th Edition). Linglewood
Cliffs, N.J: Prentice I1all.

Universities. Principals are requested to follow the syllabus [y~

Mole : Copics of the Syllabus have been submitted 1o the State
pending approval of the same by the Universities,



Nolen-lTocksema, Susan, I'redrickson, Barbara 1., Loftus, Geofl R., & Wagcenaar,
Willem.A.(2014). Atkinson & Hilgard's Introduction to Psychology. 1Bclmont,
Calilornia: Wadsworth

Saraswathi, 1.S. (Iid.) (1999). Culture, Socialization and Human Development:
Theory, Research and Applications in India. New Dclhi: Sage publications.

Stephens, J. M.; Lvans, L. D.(1973). Development and classroom learning: An
introduction to educational psychology. New York: Iolt, Rinchart and
Winston.

Note : Copics of the Syllabus have been submitted fo the State Universities. Principals are requested to follow the syﬂabus,
pending approval of the same by the Universities.
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PE 3: Learning and Teaching

Credit-d

Year-l
™ Contact Hours 64

NMarks 100(Ext. 80+ Int.20)

Objectives
On completion of this course, the student- tcacher shall . -
State the meaning, nature, dimensions and basic conditions of learning.

*  Discuss the broad perspectives of behaviouristic, social cognitive and

constructivist vies of learning and their educational implications.

Explain the process of learning as meaning making and the ways of

Jacilitating meaningful learning in and out of the school.

" Employ the processes of teaching and managing classroom situations Jor
meaningful learning.

*  Llaborate the processes of preparation and continuing  development of
professional teacher in the context of a professional ethics of teaching
profession.

Detailed Course Content
1. Understanding Icarning process
e  Mecaning, naturc, and dimensions of lcarning; Lcarning as a proccss and as
an outcome

e Basic conditions of lcaming — Maturation, Readiness,  Attention
Motivation, Fatiguc, Materials, Learning Style, Tasks and Mcthods clc.
» Types/Categorics of lcaming; Gagne’s catcgorics of Icarning

2. Theoretical perspectives of learning

* Bchaviouristic Theorics: Classical Conditioning Theory of  Paviov and
Opcrant Conditioning Theory of Skinner—Theoretical [ramework and
cducational implications

* Social Cognitive Theorics: Social I.carning Theory of Bandura, Advance
Organizer Theory of Ausubel - Theoretical [ramework. and cducational
implications

Nole : Copies of the Syllabus have been submitted lo the State Universities. Principals are requested to follow the syﬁ.:bus.l 16 ,

pending approval of the same by the Universities.
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Constructivist theories:  Radical constructivism of Jean Piaget and Social
constructivism of Lev Vygotsky; Theoretical framework, and  cducational

implications

3. Mecaningful learning

4.

Mcaning and attributes - active or manipulative, constructive, reflective,
intentional, complex, contextual, collaborative, and conversational;
l.carning as meaning making: Concept and process of mcaning making;
I.carner as meaning maker- Characteristics of lcarner as meaning maker
curiosity, interest, active engagement: Role of inquiry in meaning making
Mcaningful Icarning as Iixperiencing: Obscrving, Percciving  and
internalizing, and Deriving meaning from cxperiences;

Iacilitating Mcaningful I.carning in and out of school: stratcgics and rolc of
tcacher

Teaching for meaningful learning

Tcaching and Lecaring: Tcaching as instructing vs Tcaching as facilitating
lcarning; I'caching as ecmpowering lcarners; Bruner’s  Modecl of Teaching
for meaningful learning - process and implications for classroom instruction
in promoting mcaningful lcarning

‘I'caching in Diverse Classrooms — Paradigm shift in organizing lcaming :
T'cacher centric to learner centric, and to learning centric (characteristics
and process);  Grouping for facilitating lcarning- Ability Grouping,
Ilctecrogencous Grouping, Grouping by interest, Grouping by Choicc;
T'caching for motivating towards lcarning- types of motivation and teaching
stratcgics

Modecs of tcaching-lcarning — face to face and distance mode, oral-aural and
digital, individualized and group-bascd; Individualizing instruction in
rcgular classroom

5. Teaching as a profession

Importance and Characteristics of teaching profcssion; Characteristics of an
cflective teacher

e ‘I'cacher Preparation : Needs, components and modes of pre-service teacher-

cducation programmes for different school levels (pre-school, clementary,
sccondary, higher sccondary)

Note : Copies of the Syllabus have been submitted o the State Universities. Principals are requested to follow the syﬂabus.
pending approval of the same by the Universities.
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Needs and Stages — Survival, Consolidation,

e ‘T'cacher Development: :
Professional Development ol In-scrvice

Renewal and Maturity; Continuing
Tcachers - Needs and Strategics
s e o~y bt bty ancc and
e ‘T'cachers’ Profcssional Iithics and Accountability : Mcanmgf lm];t)ﬂd‘ﬂ i
dimensions; Recommendations of NPIE 1986/92; Stratcgics lor Cn: 2
tcacher accountability

Tasks and Assignment
L:ach student-teacher is required to submit assignments sclecting any two of the following:

* Preparation of report of observation of two classroom transactions on any subject in
respeet of the indicators of meaningful learning,

* Preparation of a paper for a secminar presentation on comparing the cducational
implications of any two theorics of Icarning in the context of promoting mcaningful
lcarning.

* Survey of teachers’ classroom activitics of at Icast 10 tcachers and preparation of report.

* Conducting group activitics in the classroom and preparing a report on the process in
terms of students’ participation and quality of lcarning.

* Obscrving classroom transactions of teachers with high and low cexperience in teaching,.

Suggested Readings

DeCecco, J.P.,& Crawford,W.R. (1974). Psychology of learning and instruction:
Educational psychology. linglewood Cliffs, N.J.: Prentice Hall.

Gagné, R. M. (1985). The conditions of learning and theory of instruction (4"
cdition). New York: Ilolt, Rinchart and Winston.

Klausmeir,ILJ., & Ripple, R.15.(1971). Learning and human abilities: Fducational
Psychology. New York: Harper & Row.

Lefrancois, Guy R. (1994). Psychology for teaching. Bclmont, California:
Wadsworth Publishing Company.

Lindgren, I1.C. (1980). Educational psychology in the classroom. New York: Oxford
University Press.

Mohapatra, J.K., Mahapatra, M. and Parida, B.K. (2015). Constructivism: The new
paradigm: I'rom theory to practice. New Delhi: Atlantic Publishers,

Nolen-Hocksema, Susan, Iredrickson, Barbara 1., Loftus, Geoff R., & Wagcnaar,

Willem,A.(2014). Atkinson & Hilgard's introduction to psychology. Bclmont,
California: Wadsworth.

Note : Copics of the Syllabus have been submitted lo the State Universities. Principals are requested to follow the syﬂabus,
pending approval of the same by the Universities.
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Piaget, J. and Inhelder, B. (1969). The psychology of the child. London: Routledge
Kegan Paul.

Sahakian, W.S. (1976). Introduction to the psychology of learning. Chicago: Rand
McNally College Publishing Company.

Snowman & Baihler (2006). Psychology applied to teaching. Boston: [Toughton
Mifflin Company.

von Glasersfeld, V. (1995). Radical constructivism: A way of knowing and learning.
Washington D.C.: IFalmer Press.

Vygotsky, L.ev (1986). Thought and language. Cambridge, MA: The MIT Press.

Woollolk, A.E. (2012). Educational psychology (12th Lidn.) Englewood ClifTs,
N.J.:Prentice all.

Note : Copies of the Syllabus have been submitted fto the State Universities. Principals are requested to follow the syﬂabus.
pending approval of the same by the Universities.
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; in Education
PE 4: Contemporary Concerns i du

Yeur-l Credit-}
STarks 100(Fxt. 807 Int.20) Contact [Hours 64|

Objcctives

On completion of this course, the student- tcacher shall

D
S » 2 il sinalization in
escribe the prevailing social inequities, diversities and marginaiiz
India and their implication for education.
S
v . . . . - . N d
tate the relevant Constitutional provisions, policy recommendations an

the provisions in different acts relating to education specifically to school
education,

5
xplain  the various concerns and issues of school education
S
late the roles of teachers in addressing the concerns and issues
| D

evelop a set of professional values required b address the issues and
concerns through curricular, and co-curricular praclices

Detailed Course Content

1. Diversity, Inequality and Marginalization in Socicty

Understanding Indian Socicty with reference to diversitics in Ianguage,
Culture, Religion, Socio-cconomic class, Ethnic group

Issucs of Incquality in Socicty and their Socio-cultural and Educational
Implications

Discrimination and marginalization as barricrs for Universalization of
liducation

Role of Education, School and Teacher in addressing issucs rel

ated to
diversity, incquality and marginalization

2. Constitutional provisions, Policics and Acts in Education

Note : Copies of the Syllabus have been submitted to the St
pending approval of the same by the Universities,

.
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F)onslllulionnl provisions and valucs for resolving the issucs of diversity

incquality and marginalization in cducation ,

Policies and programmes for addressing these issucs NPE 1968 and 1986
( a Al &l , Y - L bl A

226.7};1)851\ and RMSA; Statc Policy on Multilingual Education in Odisha

Problems in implementation of the policics with reference lo access,
cnrollment, retention and quality in cducation

3. Child rights and Human rights

4.

Human Rights-
Dcclaration of 11
human rights

concept and covenants of human rights (Universal
uman Rights); constitutional provisions for safcguarding

Ch‘ild Right- concept and rights of child; constitutional provisions for
salcguarding child rights; UN Convention of Child Rights,1989

Initiatives for protcction of Child’s Right to Education: RCIFCE Act, 2009
(RTI Act) — objectives and provisions

Global concerns for Education

linvironmental Yducation- context and concept, objectives, scope  and
stratcgics

Life skill education — concept and importance; core life skills (WITO
identified); role of school, teacher and community for developing life skills
of the leamcrs; National Skill Development Framework

Privatization and globalization of cducation- mcaning and their impact on
the contemporary ecducation scenario with reference  to curriculum,
pcdagogy and management

Pcace education - concept, need, scope and strategics

5. Quality Concerns in Education

@

Note : Copies of the Syllabus have becn submitted to the State Universities. Principals are requested to follew the syllabus,
pending approval of the same by the Universities.

Quality cducation — concept, dimensions and indicators

[‘actors dctermining quality cducation




.o cducation in school: dccentralizeg
l?pcdagogy capacity building of tcachers,
¢ ,

e Initiatives for cnhancing qual
mme, community involvement cle.
2

. ‘ve materials an
planning, innovative mal.c.rmls ¢ e
reforming tcacher cducation progre

nd community 10 promolc quality cducation in

e Role of school, tcacher a
school
Tasks and Assignments

Ilach student-tcacher is required tc

ibmit assignments sclecting any two ol the following:
) S S

. Hv & aroinalization and preparing a
Conductine social survey in respect of incquality and margin wliza aiG: prepacing. u

e Conducting social -
report

- “hild Ri an Rights
e Preparation of Casc Studics of Violations of Child Rights / Iuman Rig

' ¢ cparing a plan for
e Ficld study for identification of environmental hazards and preparing a ple

cnvironmental cd ucation

: . ‘utional values with reference to the issucs of
e Preparation of a term paper on Constitutional valucs

cquality
Debate / discussion / seminar on quality issues in education and preparation ol'a report

e Projects on schookbased activitics for Peace education / life skill cducation

Suggested Readings

Glasser, W. (1990). The quality school: Managing students without coercion. Ncw
York: Perennial Library.

Govt. of India (1992). Report of core group on value orientation to education. New
Declhi: Planning Commission, Govt.ol India.

Kaur, B. (2006). Teaching peace, conflict and pride. New Delhi: Penguin Books.

Kumar, Arvind (2003). Environmental challenges of the 21st century. New Dclhi:
APII Publishing Corporation.

Kumar, Krishna (1996). Learning from conflict. New Delhi: Orient [.ongman.

MIIRD (2008). Iramework for implementation of Rashtriva Madhyamik Shiksha

Abhiyan: A scheme for universalisation of access to and improvement of
quality at the secondary stage. New Delhi: Department of School Education

and Litcracy.

MIIRD ( 201 1): Sa'rva Shiksha Abhiyan: FFramework Jor implementation based on the
Right of Children to Free and Compulsory Education Act, 2009. New Delhi:
Department of School 1iducation and Litcracy.

Nnistry of Law and Justice (2009). Right 10 education. New Dclhi: Govt of India.
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NCERT (2005). National curriculum framework 2005. New Delhi: NCERT.

Panncersclvam, A. & Ramkrishnan, M. (1996). Environmental science education.
New Delhi : Sterling Publishers

Puri, M. & Abraham. (1ids.) (2004). ITandbook of inclusive education Jor educators,
administrators and planners. New Delhi: Sage Publications.

Sharma, R.A. (1998). Environmental education. Mcerut : Surya Publication

UNESCO (1990). Source Book on environmental education for secondary teachers.
Bangkok : UNIESCO Principal Regional Office for Asia Pacilic

UNESCO (1994). Source Book on environmental education for elemen!my_!gaclwr
educators. Bangkok : UNESCO Principal Regional Office for Asia Pacilic

UNESCO (1997). Trends in environmental education. Paris : UNESCO

UNESCO (1998). Educating for a sustainable future: A transdisciplinary vision for
concerted action. Paris: UNLESCO.

UNESCO (2001). Learning the way to peace: A teacher’s guide (o peace education.
Paris: UNLESCO.

UNESCO (2004). Education for all: The quality imperative. EFA Global Monitoring
Report. Paris: UNLESCO.

UNESCO (2012). Shaping the education of tomorrow: 2012 Report on the UN
decade of education for sustainable development. Paris: UNESCO.

Unicel (2000). Defining quality in education. New York: Programme Division
(I<ducation), Uniccef.

WIIO (1991). Comprehensive school health programme. New Dcelhi: World Ilcalth
Organization Regional Olfice.

WIIO (1997). Life skills education for children and adolescents in schools:
Introduction and guidelines to facilitate the development and implementation
of life skills programmes. Geneva: Division of Mental 1ealth and Prevention
ol Substance Abuse, World Ilecalth Organization.

WIIO (1999), Partners in Life Skills Training: Conclusions from a United Nations
Inter-Agency Meeting. Geneva: World Icalth Organization.

WIIO (2004). Skills for health: An important entry-point for health promoting/child-
Sriendly schools. Geneva: World Lealth Organization.

Note : Copics of the Syllabus have been submitted to the State Universitios. Principals are requested lo follow the syﬁabus,
pending approval of the same by the Universities. -
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PE 5: Knowledge and Cu"rrlculum
Credit

Year-2
Marks IIH}(‘lf;;l. 80+ Int.20) Contact Hours 64
Objcctives
On completion of this course, the student- teachers shall: |

L] ‘s
late and explain the nature of knowledge

A D
escribe the process of constructing knowledge

; D
ifferentiate different types of curriculum

] :

]

xplain the processes and principles of curriculum planning development

laborate the transaction, evaluation and renewal processes of curriculum

Detailed Course Content
1. Understanding the Nature of Knowledge
* Knowledge: Concept (difference between knowledge and skill, knowledge
and information, tcaching and training, rcason and belicf) and Nature
* Types and theories of knowledge
* Knowledge Acquisition: source of knowledge and process of acquisition
2. Construction of knowledge

* Knowledge transmission (teacher-centric) vs. Knowle

: dgc  construction
(Icarner-centric)

* Process of knowing : activity, discovery and dialoguc-views of Dewey
3
Ausubcl and Bruner

* Construction of knowledge : theorics of Piaget and Vygotsky; implications
for curriculum

3. Understanding curriculum

* Concept (difference between curriculum and syllabus),

lypes (subject-
centered, teacher-centered, Icarner-centered, Icarnin

g-centered, experience-

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syllabus[ 5
pending approval of the same by the Universities.




centered,  activity-centered,  hidden-manifest)  and components  (core-
cleetive)

Mandates for formulation of curriculum policy (Constitutional, socio-
cultural, political, cconomic, global concerns, environmental, etc.)
Curriculum framework — Concept, principles and coverage;  NCF 2005,
SCF 2009 and NCI'TE 2009 —objectives, aspeets and recommendations.
4. Curriculum planning and development

e Dcterminants of curriculum development

* Principles of curriculum development

e Approaches to curriculum planning -

Processes / stages of curriculum development (preparation, tryout and
finalization)

5. Curriculum transaction, evaluation and renewal

* Classroom Transaction: Planning (time, space, manpower, material and
scheme and plan of lessons), Preparation of curricular materials and
activitics( text and support materials, lcarning activitics), mode. of
transaction and lcarners’ involvement-  resource management (usc of
T1.Ms, activity and question banks ctc), usc of assessment mechanism for
lcarning

livaluation: Mode (internal and external), periodicity (continuous, periodic),
Mcchanism (rescarch studics, on-site obscrvation, FGD, on-linc feedback)
* Renewal: Use of evaluation feedback / inputs for

- Immediate / long-term revision

— Specific / comprchensive improvement
Current provisions and practices for curriculum development, transaction,
cvaluation and renewal in School Education and ‘T'cacher Education in the
Statc
Tasks and Assignments:

Lzach student-teacher is required to submit  assignments selecting any two of the following:

Preparation of an appraisal report on any onc aspect of the Systemic Reform envisaged

in the NCI¥ 2005 and its reflection in current practices.
[dentification of lcarning resources and designing of beyond classroom activitics tor
transacting a lesson.

Note : Copies of the Syllabus have been submitted fo the State Universities. Principals are requested to follow the Syﬂabus.
pending approval of the same by the Universities.
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* Preparation of a transactional blue print of any content unit in any school subject at (he
secondary level.

*  Preparation of an appraisal report on the curriculum renewal process during post NP
(1986) period.

Suggested Readings

Arora, G.1.. (1984). Reflections on curriculum. New Dclhi: NCERT.

Dewey, John (1956). The child and the curriculum. Chicago, Illinois: University of
Chicago Press.

Dewey, John (1997). Experience and Liducation. New York: Touchstone.

Dewey, John(1997). My pedagogic creed. in D.J. Flinders and S.J. Thorton(cds.), The
Curriculum studies reader. New York: Routledge, Kegan &Paul.

Iigan, K. (2005). An imaginative approach to teaching. San Francisco: Josscy-Bass.

Lrickson, 11.1..(2002). Concept-based curriculum and instruction. California: Corwin
Press.

Jangira, N. K. & Singh, A. (1982). Core teaching skills: The microteaching
approach. New Dclhi: NCERT,

Mobhapatra, J.K., Mahapatra, M. and Parida, B.K. (2015). Constructivism: The new
paradigm: I'rom theory to practice. New Delhi: Atlantic Publishcrs.

NCERT (2005). National curriculum framework 2005. New Declhi: NCERT.

NCTLE (1990). Policy perspective in teacher education. New Delhi - NCTIL

Olivia, Pcter I. (1988). Developing the curriculum. London: Scott and IForcsman.

Sharma, S. (2006). Constructivist approaches to teaching and learning. Ncw Delhi:
NCERT.

Taba, Ililda (1962). Curriculum development: Theory and practice. New York:
IHarcourt, Bracc and Wald.

von Glasersleld, I'. (1995). Radical constructivism: A way of knowing and learning.
Washington D.C.: Falmer Press.
Vygotsky, Lev (1986). Mind in society. Cambridge, MA: Harvard University Press.

Nole : Copies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the s‘rﬂabusl 26 I

pending approval of the same by the Universities
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PE 6: Educational Management

Year-2 Credit-
Marks 100(Ext, 80+ Int.20) Contact Hours 64

Objectives

On complction of this coursc, the student-teacher shall

L]

S
pell out the structure of educational nanagement at different levels - from
national to institution level

E
xplain the implications of various policies and provisions in respect of
educational management

I/
dentify and utilize various resources for effective school functioning

A
ctively participate in the preparation of school development plan

Ixxplain the role of monitoring and feedback mechanism for effective school
functioning

Detailed Course Content

1. FEducational Management:
e Concept, Scope and lypes- centralized and decentralized, democratic
and authoritarian, participatory and non-participatory

e  Structurc at  national, state, district, sub-district and institution lcvels
and their rolcs

2. School-based Management:

e Concept, importance, scopc and processcs

School Management Committee (SMC) and School Management
Development Committee (SMDC)

State policies on school management (RCIFCE ACT, 2009 and State
Rules 2010)

Note : Copics of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syﬁabus' 073 I
pending approval of the same by the Universities. -
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3.

4.

S.

Resource Management : Sources, Utilization and Mobilization

Inlrastructural resources  —
lurniture, water and
Mater

physical spacc (building, open space,
sanitation facilitics, ctc.), barricr frec cnvironment,
ial resources — cquipment and T1.Ms

Financial resources — Grants, Donations, Fees, 1‘'unds Genceration, other
sourcces '

Human resources — Students, Tecachers, P
Ireésource persons — their interrelationship
Role of School and Community in resourcc mobilization: | .ocal
resources and other resources through Corporate Social Responsibility
and Public Private Partnership; resource management in school

arcnts, Community and local

School Development Plan (SDP):

Mcaning, Importance and Process
Statc Policics in School Development Plan

Actors and their rolcs in the Preparation of SDP

Addressing Issucs in the implementation of SDP

Review, Monitoring and Feedback Mechanisms

Monitoring — Meaning, importance, scopc and objcctives
Monitoring Mcchanisms — Structure,
monitoring practices and related issucs
I'eedback Mechanism — Structured vrs, Unstructured; Use pf feedback
for cffective school functioning

personnel and functions, cXisting

Tasks and Assignments

Each student-teacher is required to submit

Note ; Copics of the Syllabus have boen submi
pending approval of the same by the Universitics

assignments sclecting any two of the following:
Casc study on schookcommunity collaboration in s
Obscrvation  of SMC/SMDC meceting and prep
Survey of resources available in a school
Appraisal of a School Development Plan,
Asscssment of the existing monitoring mechanism
and suggestions for improvement.

chool improvement
aration of report
and the manncr of their utilization.

at the secondary level in the state

lted to the State Universities. Principals are requested to follow the syi’!:!hus,' 28 I
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Suggested Readings
Buch, I ct al. (1980). Approaches to school management. 1.ondon: Ilarper and Row.

Chalam K.S. (2003): Introduction to Iiducational Planning and Management: New
Declhi, Anmol Publications Pvt. Ltd.

Chandrasckharan P. (1997): New Delhi, liducational Planning and Management,
Sterling Publishers Pvt. 1.id.

Glasser, William(1990). The quality school. New York, NY: Harper Collins
Publishers, Inc.

Glasser, William(1990). The quality school. New York, NY: Harper Collins
Publishers, Inc.

Government of India (1986/92). National policy on education. New Dclhi: MIIRD.

Government of India (1992). Programme of action. New Delhi: MITRD.

Gupta, S.K. & Gupta, S.91991). FEducational administration and management.
Indore: Manorama Prakashan.

Hallak, J1.(1990).Investing in the futwe:Setting educxational priorities in the
developing world. Paris: UNESCO.

Kalra, Alka (1977). Efficient school management and role of principals: New Delhi:
APII Publishing Corporation.

I.ockhced, ML, & Verspoor, A.M. ct al. (1991). Improving primary education in
developing countries: A review of policy options. New York: Oxford
University Press.

Shacffer, S. (1991). Collaborating for educational change: The role of parents and
the community in school improvement. Paris: UNESCO.

Tyagi R.S. and Mahapatra P.C. (2000), liducational Administration in Orissa : New
Delhi. National Institute of IEducational Planning and Administration (NIEPA)

Vashist, Savita(ed.) (1998). Encyclopaedia of school education and management.
New Delhi: Kamal Publishing Tousc.

Note : Copics of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syﬂabus,
pending approval of the same by the Universities.
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PE 7a: Creating an Inclusive School

Vear-2 Credit-2
Marks SO(Ext. 0+ Int.10) Contact Hours 32

ODbjectives
On completion of this course, the student — teacher shall
* [Explain the changing concepts related to inclusive education.
Elaborate the different categories of children with special needs, their
problems in schooling and need of inclusive education o address their
educational problems.
* State the barriers of inclusion in the existing schools.
* State the characteristics and dimensions of an inclusive school
* Describe the process of developing an inclusive school.

Dctailed Course Content

1. Inclusive Education
* Changing concept of inclusion (Shifting from Scparation to Intcgration
to Inclusion ); Inclusion as ‘Iiducation for all’
. Inclu.smn in Education- a human right (Right to Acccss, I:quality and
Quality Iiducation '
» Inclusive Iiducation: Definition, rationale, characteristics and principles

2. Children With Special Needs

e Typcs of marginalized /disabled children (physical, social and/or
cmotional) and ther nceds
Problems in schooling the CWSN: Physical, Cognitive, Emotional
Stratcgics for aldressing their cducational nceds in inclusive sct up:
Specific attention to their nceds in classroom management - scating
arrangement, aids and appliances, light and ventilation, access to TT.Ms,
mobility inside the class, interpersonal relation and support cte, Flexible
curriculum, Flexible tcachinglcarning strategics - Child-centered,
interactive, individual, group, collaborative and participatory classroom

transaction
3. Inclusive School
e Barricrs for inclusion in school: Psycho-social, Infrastructural, Resource,
Wholc class-basced instruction, Lack ol participation
Note : Copics of the Syllabus have been submilted to the Stale Universities. Principals are requested to follow the syllabus L,(_;_l
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Concept, dimensions and [eatures of an inclusive school

Developing an inclusive school: Creating inclusive cultures (building
communitics, cstablishing inclusive values), Producing inclusive
policics (Developing the school for all, organizing support for diversity),

and Lvolving inclusive practices (Orchestrating lcarning, mobilizing
resources)

Tasks and Assignments

Rach student-teacher is required to submit assignment on any one of the following: .

. Obscrvation of an inclusive classroom st up and reporting.

. Preparation of a report on classroom problems faced by any category ol CWSN and
the strategics adopted by the teacher.

L]

Preparation of a report on various types of interventions provided for any category of
CWSN in school.

Suggested Readings

Ainscow, M. (1999) Understanding the development of inclusive schools. [.ondon:
Ialmer.

Ainscow, M., Dyson,A. and Weiner, S. (2013). I'rom exclusion to inclusion: Ways of

responding in schools to students with special educational needs.
Berkshire, ondon: CIBT Education Trust.

Booth, Tony and Ainscow, Mecl (2002). [Index for inclusion: Developing learning

and participation in schools. l.ondon: Center for Studics on Inclusive
liducation.

Dyson, A. and Millward, A. (2000) Schools and special needs: issues of innovation
and inclusion. London: Paul Chapman.

llart, S., Dixon, A., Drummond, M.J. and Mclntyrc, D. (2004). Learning without
limits. Maidenhcad: Open University Press.

Nind, M., Shechy, K. and Simmons, K. (cds). Inclusive education: learners and
learning contexts. London: Fulton.

Thomas. G., & Loxley, A. (2007). Deconstructing Special [Education and
Constructing Inclusion (2nd Lidn.). Maidcnhcad: Open University Press.

Fomascvski, K. (2004). Manual on rights based education. Bangkok: UNESCO.

UNESCO (1985). Ielping handicapped pupils in ordinary schools: Strategies for
teacher training. Paris: UNESCO.

Noml: Copics of the Syllabus have been submitted fo the Siate Universities. Principals are requested to follow the syHabus.
pending approval of the same by the Universities.
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UNESCO (1990). World declaration on education ﬁ){' all an:d /ramm'mplg {r}r' Uctioy
to meet basic learning needs. Intcrnational Consullative Forym on
liducation for All. Paris: UNIESCO. _ . '
UNESCO (1994). The Salamanca world conference on :«rp‘ec’ta/ .need:i “"_{"c"“f{ni
Access and quality. UNESCO and the Ministry of Iiducation, Spain. Parig:
UNESCO

UNESCO (1996). Learning: the treasure within. report to UNESCO of 1'_/?6’
International Commission on Education for the Twenty-fi rst Century. Paris:
UNESCO.

UNESCO (1998). Wasted opportunities: When schools fail. Education for all. Status
and trends. Paris: UNESCO.

UNESCO (1999). From special needs education 1o education Jor all: A discussion

document. Tenth Steering Committee Mceting UNESCO, Paris 30 Scptember
- 1 October 1998,
*SCO (1999) Welcoming schools: Students with disabilities in regular schools.
Paris: UNLESCO

UNESCO (2005). Guidelines Jor inclusion: Ensuri

Paris: UNLISCO.

UNI

ng access to education for all

United Nations (1989). Convention on the rights of the child. New York: United
Nations.

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the sy!labus Eg |
pending approval of the same by the Universities.
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PE 7b: Gender, Schoo) and Society

Marks S0(Ext. 407 Int.10)

Contact Hours 32

Objectives
On completion of this course, the student-teacher shall
L ]

State the key conceplis related (o the gendey issues

* Identifies key gender issyes

: in  school, curriculum, textbooks
pedagogical process.

and

*  Understands the ways to addres

s gender issues in and ouy of school context.

Detailed Course Content’

. Gender Related Concepts
* Key concepts: sex and gender, masculinity vs [eminism), patriarchy, gender

bias, gender parity, gender asymmetry

* Gender identity construction — Inflluence of home, socicty, culture

2. Forms of Gender Incquality and Issucs

* l'orms and issucs: Mortality incquality, Natality incquality, Special
oppottunity incquality, Professional incquality, Basic facility incquality,
Ownership incquality, Houschold incquality

* Gender incquality in school context: access and participation, gender
stereotype role assignments, curriculum and textbooks, inadequate gender
sensitive facilities, teachers® preferential treatment, sexual abuse in school

3. Addressing Gender Issues: Intervention and strategices

5 * Role of family, school, community and media in addressing the issucs

e Policy provisions — NPE (1986/92), NCI (2005), RTE (2009), Statc
Women’s Policy (2014)
Tasks and Assignments
Fach student-teacher is required to submit any one assignment fromthe following:

* Surveys of five familics on role distribution among family members and preparation report
* Preparation of a report on gender-based roles and practices of the students and stafl
* Analysis ol a sccondary level textbook from gender perspective

Note : Copies of.the Syllabus have been submitted (o the State Universities. Principals are requested to follow the sy!fabus,
pending approval of the same by the Universitics.
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Suggested Readings i i :

. : ino casl throueh a feminist lens. Caleuyy, ,

Chakravarti, Uma. (2003). Gendering cast throug / a, Bhdlka\--
and Scn.

Govt. of India (1992). National policy on education 1986/92. New Delhi: My
Govt. of India,

Govt. of India (1992)_ Progranmle ofaCZfOH. New Declhi: MHR]), Govlt. ol‘lndia.

Jone, Mary E. (Ed.) (2008). Women's studies in India: A reader. New Delhj - Penguin
Books.

IR, |

Nayar, U. & Duggal, J. (1997). Women’s equality and empowerment through
curriculum: A hand book for teachers at primary stage. Ncw Dclhi: NCERT

NCERT (2005). National curriculum Jramework 2005. New Dclhi: NCERT.

Srivastava, Gouri (1997). Women who created history: Exemplar materials Jor
textbook writes and teachers. New Delhj - NCERT

El



PE 8a: Action Research and Innovation

Year-2 Credit-2
Marks SO(Ext. 40+ Int.10) Contact Hours 32

Objectives
On complction of this course, the student-tcacher shall

» Understand the concept, need and importance of action research and its
differences with the pure and applied researches in Education.

» Conduct action research selecting and using the appropriate methods

» [ollow the approved format and style in reporting the action research

Iivaluate an action research project in terms of its of ils objectives,

processes and implications.

Detailed Course Content

I. Understanding Action Research
e Neccd rescarch in improving cducational practices
e Importance, Characteristics and objectives of action rescarch
e Comparison among Pure, Applicd and Action Rescarch;

2. Conducting Action Research
e Decsigning Action Rescarch Project
e Procedurc and steps in conducting  Action Rescarch;
e Tools and techniques used in conducting action rescarch

3. Reporting Action Research
e Iormat and stylc;
e livaluating an Action Rescarch Project;
e Sharing and reflecting on the process of rescarch and implications of the

outcome

Tasks and Assignments
Each student-teacher is required to conduct an action rescarch on any school / classroom problem he

/ she encounters and prepare a report.

Note : Copies of the Syllabus have been submitled to the State Universities. Principals are requested (o follow the sy!!abus,
pending approval of the same by the Universities.

Y % M\ T



Suggested Readings

Atkins, 1. & Wallace, S, (2012). Qualitative research in education. 1.ondon: Sage
Publications.

Best, JW., & Kahn, 1.V. (1998). Research in education (8th cd.). Needham Heights,
MA: Allyn and Bacon.

Borg, W. (1981). Applying educational research: A practical guide for teachers. New
York: Longman. .

Ferrance, Lileen (2000). Action research. Providence, RI: Laboratory at Brown
University (LLAB).

Johnson,/\.l’.(2005). A short guide 1o action research (2nd cd.). Boston: Allyn &
Bacon.

Mertler, C.A.(2006). Action research: Teachers
NewDelhi: Sage Publications.

Oja, SN., & Smulyan, L.. (1989). Collaborative action research: A developmental
approach. New York: Falmer Press.

Schmuck, R.A.(1997). Practical action research
Ilinois: SkyLight Professional Development.

as researchers in the classroom.

Jor change. Arlington Heights,

Stringer, 1.1, (1999). Action research. Thousand Oaks, CA: Sage Publications,

Note : Copies of the Syllabus have been submitted to the Stale Universities. Principals are requested to follow the s y!mbus
pending approval of the same by the Universities.



PE 8b: Guidance and Counscling

Year-2 Credit-2
Marks SO(Ext. 40+ Int.10) Contact Hours J2

ODbjectives
On completion of this course, the student-tcacher shall:
» State the concept, need and principles of guidance.
o [lixplain the role of school in organizing different guidance programmes.
e Use various tools and techniques of guidance in appropriate contexts.
e Narrate the process, tools and techniques of counseling.

o lixplain the qualities and role of a school counselor

Detailed Course Content

1. Undecerstanding School Guidance Programme

°

Concept, Need and Importance and Principles of Guidance.

Types of Guidance: LEducational, Vocational and Pecrsonal (Nature and
~ Objectives at Illementary and Scecondary levels)

e Guidance Scrvices in Schools — Counsclling, Occupational Information
Service, Placement, Pupil Inventory Services, clc.

e Organizing guidance programmes in schools

e Addressing Issucs ol Guidance programme in school

2. Understanding School Counscling Programme
e Mecaning, principles and purposes of counscling
e ‘l'ypes of Counscling: Directive, Non—-dircctive and Liclectic counscling
¢ Processes involved in counscling

e Qualitics and role of a school counsclor

3. Tools and techniques of Guidance and Counseling

e (Guidance and counscling for Individual and Group

Nole : Copics of the Syllabus have been submitied to the State Universities. Principals are requested to follow the syfkrbus.' 37 I

pending approval of the same by the Universities.
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ind Counscling: Blanks, Cumulative Record Cards,

e Tools in guidancc ¢ cal Tosts and Inventorics

Rating scale, Questionnaires, Psycholog s
e ‘I'cchniques of Guidance (Obscrvation, Intcrwf:w_arz(‘i ;?;301(2{1:1?(1]1'}’)”;1;1(1
Counscling (I.ccture, Discussion and Dramatics); Group  Guidance
concepts and techniques
Task and Assignment

Liach student-teacher is required to submitone assignment from the following:

* Preparation of a comprchensive guidance programme for a school on the basis of nced
survey.
* Preparation of a vocatioml / ecducational counseling programmc for class-X studcnts

® Preparation of a questionnaire for socio-cconomic survey of sccondary school students for

providing carcer counscling
Suggested Readings

Bhatnagar, Asha and Gupta, Nirmala (Iids) (1999). Guidance and counseling.: A
theoretical perspective(Vol.I). New Dclhi: Vikas.

Bhatnagar, Asha and Gupta, Nirmala (ids) (1999). Guidance and counseling: A
practical approach(Vol.Il). New Delhi: Vikas.

Dave, Indu (1984). The basic essentials of counseling. Ncw Dclhi: Sterling Pvt. I.4d.

Gazda George R.M.(1989). Group counseling: A development approach. 1.ondon:
Allyn and Bacon.

Gibson, R.L. & Mitchell, M.IL (1986). Introduction to guidance. New York:
McMillan.

Nugent, I'rank A. (1990). An Introduction to the profession of counseling. Columbus:
Merrill publishing Co.

Pictrofcsa, J.J., Bernstcin, I3.,and Stanford,S.(1980). Guidance: An tntroduction.
Chicago: Rand McNally.

Rao, S.N. (1981). Counseling psychology. New Dclhi: Tata McGraw ] ill.

Saraswat, R.K. & Gaur, J.S.(1994). Manual for guidancc counsclors. New Delhij:
NCIRT.

Note : Copics of the Syllabus have been submitted fo the Slate Universities. Principals are requested to follow the sy!fabe:s.

pending approval of the same by the Universities. (-)AM



B.CURRICULUM AND PE

DAGOGIC STUDIES (Cps)

CPS 1: Language across the Curriculum

Year-1

Credit-2
A . Marks SO(Ext. 40+ Int.10) Contact Hours 32
Objcctives

On completion of this course, the student-teacher shall
» Identify

the language backgrounds of students and facilitate their movement
Jrom home / regional language to standard language.

Analyze the nature of classroom discourse and devise Strategies to improve
communication skills of students.

Develop the appropriate skills of reading and writing among the learners
and facilitate reading Writing connection.

Envision their role as facilitators of learners’ language enrichment
irrespective of the subjects they teach.

Detailed Course Content

1. Language background of Learners
» Varicd language contexts of the learners — dialeet, regional varictics and
standard language; significance of first language in lcarning
» Homce language Vrs School Language — Transmission and movement:
challenges and strategics
* Understanding multilingual context -Challenges and strategics
.4

Language in Classroom
» Naturc of classroom discourse and significance of language
Communication skills — promotion of oral skills through questions,
discussion, sharing and intcraction

lLanguage across various disciplines and subjccts — humanitics and scicnee;
Rolc of languagc in cnsuring optimum lcarning in subject arcas

Note : Copics of the Syllabus have been submitted to the Stale Universitics. Principals are requested to follow the s y!.‘;-rbus
pending approval of the same by the Universities.
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3.

Reading-writing connection

o Reading in different content arcas (

scanning, skimming, in-depth reading, notc making

« Reading-writing conncction in diflcrent conlent arcas — Usc ol notc _makmg
for preparing a write-up, usc of information gathcring for summarizZing,

e Writing for various purposcs — preparing report, writing paragraph,
explanatory notcs, cxpansion ol idcas, presenting information 1n various
forms such as {low-chart, diagram, pic-chart, histogram

- process writing — gencrating / gathering ideas, drafiing, revising and
{inalizing

Tasks and Assignments

Fach student-tcacher is required to submit assignment on any onc ofthe following:

Preparation of a report on language diversitics of Icarners in a sccondary grade with
strategics to address the challenges. '

Devising an action plan for developing the components (sub-skills) of rcading / writing skill
of the learncrs at the sccondary level

Expansion of an idca / idcas from the sccondary level texts and presentation of the same in
the form of flow-chart/ pic-chart / trec diagram

Suggested Readings

Danicl, Larsen—Frceman (2010). Techniques and principles of language teaching

(2nd Edn.). Landon: Oxford University Press.

Kumar, Krishna (2008). The child’s language and the teacher — A handbook. New

Delhi: National Book ‘T'rust.

Lightbown, P.M. and Spada, N. (1999). Ilow languagcs arc lcarned. Oxford: Oxford

University Press.

Note : Copics of the Syllabus have been submitted to the State Universities. Principals are requested to follow the s y.‘!;:bus,[ 40 !
pending approval of the same by the Universities.
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Objectives

CPS 2: Lcarning Assessment

Year-l
[ Marks 100(Ext. 80+ Int.20)

Credit-4
Contact Hours 64

On completion of this course, the student- teacher shall

State the nature, purpose and types of educational assessment and
evaluation.

Develop and use different types of tools and techniques for continuous
and comprehensive assessment of learning in the school situation.

Explain the importance of assessment for learning and its processes for
enhancing the quality of learning and teaching

Analyze the trends and issues in learning and learner assessment.

Analyze and interpret results of the assessment using rudimentary
statistical methods.

Detailed Course Content

1. Assessment, Evaluation and Learning

Assessment and Lvaluation: Mcaning, ; purposc of asscssment
(improving lcarning and tcaching); purpose of cvaluation (placement,
diagnosis, promotion, certification, providing fcedback); Interrelationship
between assessment and cvaluation
Classification of Assessment based on: Purposc (Placement,
Diagnostic,and ~ Summative), ~ Scope  (Teacher-made,
Standardized), Attributes Measured (Achievement, Attitude, Aptitude ctc.),
Nature of Information gathered (Qualitative, Quantitative), Mode of
Response (Oral, Written and Performance), Naturc of Interpretation (Norm-
referenced and Criterion-referenced), and the Context (Intcrnal, External).

IFormative,

The terms to be explained in brief with suitable examples.

Continuous and Comprchensive  Asscssment: caning,
Importance and Scopc; Learning and Asscssment: Assessment of [.carning,
Assessment for Iearning, and Assessment as Learning; CCA vs CCL

_pending approval of the same by the Universilies.

Note : Copies of the Syliabus have been submitled to the State Universities. Principals are requested to follow the sy!.*abus.[ T
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cssment at the end of leaming cxpericnce;

e Asscssment of Learning:  Ass s
casurcment, and non-testing

Processes of assessment of lcarning — testing, m
methods of asscssment - obscrvation, interview, 'GD

2. Assessment for Learning

«  Mecaning, Importance and Purposc; Naturc - formalive, continuous with

lcarning, comprchensive (assessing all — aspects of Icarning-cognitive,
affective and psychomotor), culturally responsive (clements from the local
culturc of the lcarners arc extensively used in the asscssment); relevance for
COA

« Tools and Tcechniques: Wide range of formal(testing, obscrvation schedulcs,
video recordings cte.) and informal methods (participant obscrvation, talking,
taking notes, intervicwing, cngaging in activitics ctc.); usc of testing
(achicvement tests of different forms, diagnostic tests, proficicncy testcs ctc.)
and non-tcsting (analysis of verbal and non-verbal activitics, rcflective
Jjournals, projects, portfolio cte.)tools; usc of multiple mcthods and tools
(situation specific combinations)

e Sclf and Pecer-asscssment techniques, Obscrvation, Portfolio, intervicw,
focused group discussion, rubrics

(Their description with examples and the context in which they are used)

e Provision of [cedback for students and parents- nced and modes, for
tcachers (for timely improvement of teaching-lcarning process);- Role of
community in CCA

3. Construction of test and Its Use
=  Steps: Planning , Preparing, Trying-out and Evaluation;

— Planning the test: Development of table of specifications (blucprint)

— Preparing the test: principles of preparing test items- objective basced
items- Lxtended and Restricted responsc types, Objective -type' items
(frce response type- short answer and complcetion; fixed response type-
matching, forccd/altecrate choice, multiple choice); Asscmbling and
cditing the items

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the sy!fabusl'ig‘ |
pending approval of the same by the Universities.



Characteristics of a good test : Reliability, Validity,

Usability (discussion on
concept and usc)

Administration of the test and analysis of students’ performance: Preparation

ol report and its usc in enhancing lcarning,

4. Issues in Assessment and Policy Provisions

Current practices: Over-emphasis on Summative Assessment (Periodic and
common/high-cnd examinations) and marking; compctitive cxamination- its
adverse cffects on learners, education system and socicty

Issucs and Problems : Marking vs. Grading, objectivity vs. subjectivity,

Closc-ended vs. Open-ended test items, relative ncglect of non-cognitive
aspects, non-usc of diverse methods and tools for asscssing diverse Icarners
Policy perspectives: Recommendations of NPLE 1986/92, NCIF — 2005,

RCFCE Act 2009; Non-detention policy and its implications for asscssment
‘and quality of Icarming

limerging  practices in assessment —  online  assessment, participatory
asscssment

S. Elementary Statistics

Mecasures of .Central Tendency : Mcan, Median, Mode- their uscs and
limitations

Mecasures. of Variability : Range, Average Deviation, Quartile Deviation,
Standard Decviation - their uses and limitations

Corrclation: Mcaning and uscs: Calculation of corrclation cocfficicnts by
Rank-dilfcrence and Product moment method

Characteristics of normal curve and its uscs

Standard Scores — Z-Score, T-score and Pcrcentile

Tasks and Assignments

Each student-teacher is required to submit  assignments on any fwo of the following:

¢ Preparation of 50 objective-based items, at Icast 5 from cach type of test iterns in any
school subjcct. .

Note : Copics of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syllabus
pending approval of the same by the Universities.



: arrvi marks), it
: ¢ (carrying 25 . ity
Construction of an achicvement - st on. any topic (carry
administration and interpretation of the results. AT
i n academic S¢: :
Preparation of a plan for CCA activities for any class during an ¢
Casc study of a participatory asscssment programme
Appraisal of current CCA practices in the sccondary schools.
S5 s e . .nts in any subjcct in a class and
Analysis of examination marks obtained by the students in any subj
preparation of a report for sharing.

Suggested Readings .
Anderson, L.W. (2003). Classroom assessment: Enhancing the qualily of teacher

decision making. Mahwah, New Jersey: Lawrence Erlbaum Associatcs.
Burke, K. (2005). How to assess authentic learning (4th 1id.). Thousand Oaks, CA:

Corwin.
Cooper,D. (2007). Talk about assessment: Strategies and tools to improve learning.

Toronto,Ontario: ‘TThomson Nelson.
Daniclson, C. (2002). Enhancing student achievement: A framework for school

improvement. Alcxandria, VA: Association for Supcrvision and Curriculum

Development
Garrett, ILE. (1973). Statistics in psychology and education (6" cd.). Bombay: Vakils,

I'cffers & Simon.
Gronlund, N.E. & Linn, R.1.. (2009). Measurement and assessment in teaching ( 10"

Iidn). Upper Saddlc River, NJ: Pcarson Liducation, Inc.
Newman, I'M. (1996). Authentic achievement: Restructuring schools for intellectual

qualify. San I'rancisco, CA: Josscy-Bass.
Nitko, A.J. (2001). Educational assessment of students (3" cd.). Upper Saddle River,

NJ: Prentice Iall.
Popham, W.J. (1993). Modern educational measurement. linglewood Cliffs, N.J.:

Prentice [all.
Popham, W.J. (2010). Classroom assessment: What teachers need to know (6" cd.).

New York: Prentice Iall.
Shepard, 1..A.(2000). Thc role of assessment in learning culture. Fducational

Researcher, 4-14.
Stiggins, R. (2005). Student-involved classroom assessment. (4th cd). Columbus, Ohio:

Mecrrill.
Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested fto follow the syﬁabus.l 44 l

pending approval of the same by the Universities.
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CPS 3 (a&b): Pedagogy of Mathematics

Year-1/2 Credit-4
Marks 100(1:xt, 80+ Int.20) Contact Hours 64

Objectives
On complcetion of this course, the student- teacher shall

Narrate the evolution and nature of Mathematics and its importance in
the school curriculum in the context of the recent curricular reforms.

Use various methods and approaches of teaching and learning
mathematics especially suitable for the secondary school classes.

Plan lessons in Mathematics using traditional and constructivist
approaches for effective classroom transactions.

Develop and collect  activities and resource materials ~ for their use in
enhancing the quality of learning Mathematics at the secondary level,

Conduct continuous and comprehensive assessment for enhancing the
quality of Mathematics learning.

) Explain the concepts in Mathematics included in the secondary school
curriculum and make pedagogical analysis of those concepts

Detailed Course Content

1. Foundations of Mathematics Education
. Nature of Mathematics: Nature and Scope of Mathematics, Naturc of
Mathematical propositions, Mathematical proof, structure and logic;
history of Mathematics with special reference to Indian Mathematics.

o Learning of Mathematics : Importance of Mathcmatics at clementary and
sccondary level, Objectives of teaching-lcarning Mathematics at the two
levels, _ -

. Curriculum Reforms in School Mathematics: Rationale, objcctives,

principles, designs and materials in Mathematics,  recent curricular
reforms at the National and State levels (NCFEF 2005).

2. Methods of Teaching-learning Mathematics
. Learning by Discovery: Naturc and purposc ol lcarning by discovery;
guided discovery strategics in teaching Mathematical concepts.

Note : Copics of the Syllabus have been submilted fo the State Universities. Principals are requested to follow the syﬂabus.@
pending approval of the same by the Universities.
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. Teaching for Understanding Proof: Proof by induction and de¢

_ _ duclion;
proof by analysis and synthesis,

. Problem Solving in Mathematics: Importance of problem solving in
Mathematics, St

cps of problem solving in Mathemat
solving real life problems using Mat
for solving word problems.

ics, Problem Posing,

Generating and hematical principles,

Situation model

. Constructivist approaches: Sclf-learning and peer leaming strategics,

Collaborativ ¢ stratcgics; SI: and ICON Modecls,
3. Curricular Activities in Mathematics

. Preparation of Lesson Plans (Iraditional, Activity and Constructivist
Approaches),

. Activitics in  Mathematics: Mathematics  Quiz, Mathematics Club
activitics, Mathematics Iixhibition, Planning  and organizing
Mathematics laboratory activitics, Mathematics outside the classroom.

. Lcarning Matcrials in Mathematics: Types, lunctions, preparation and
utilization of lcarning matcrials - Textbook, Models, Calculators and
computcers, Graphic calculators, Maintaining portfolio in Mathematics

[ ]

Key Lecarning Resources in Mathematics:  Asscssing progress  and
performances, Monitoring and giving feedback, I.ocal and community
resources, Using pair work, Using group work, Using questioning (both

by tcacher and Icamers) to promotce thinking, Talk for lcarning and
Involving all

4. Assessment of and for Mathematics Learning
. Asscssment of Mathematics lcarning: Unit test

- Designing bluc print,
ilcm construction, marking schemes,

. Asscssment  for Mathematics Lecarning:  Assignments, Projccts and
portfolios in Mathcmatics, group and collaborative asscssment  in
Mathematics,

L ]

Non-testing methods of assessment of/for mathematics I.ca
Obscrvation of lcarners in action, rating of
Mathematics tasks and activitics,

. Diagnosis  of difficultics in Icarning  Mathematical concepts,
Remediation of the difficultics, enrichment programmcs in Mathcmatics
Icarning National Mathematics Talent Scarch, Mathematics Olympiad.

. Planning for continuous assessment of  classroom

Mathematics.

rning:
participation in various

Icarning in

Note : Copies of the Syllabus have been submitted to the State Universitics. Principals are requested to follow the syllabus | 46]
pending approval of the same by the Universities.
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5. Pedagogical Treatment of Content
Lach of the [ollowing  contents shall be analyzed in terms of the pedagogical
treatment indicated in the right cell below,

Content Aspects  of  Pedagogical
treatment

* Numbcer  System, Ratio  and
Proportion
g : OB . Identificatio >once ¢

= Sct, Relations, and I‘unctions it cml'lcc,:l::l(ls B4 Rareepis anc

= Algcbraic cquations: Lincar, | i1‘{ sl PY G oardi
. pi 4“ A\ Tal » 3 Al . L] ’
Stmultancous and Quadratic 5 i u;n(, PRRELLS RS
W ; : utcomces
iquations  and  their  graphical | VIO e r
solutions, Polynomials i e Tt pp i ot
e : . aching-lcarnin

* Theory of Indices, Logarithm and | 'I‘cachir%)-[caming) SRR O
Anti-logarithm i & & ;

. U'.] by il ey SR I"kxpcclcd tcacher and students
['riangles, Polygons and Circles, alctivitic‘; .
'(,‘o.ordmalc (.Jcomct'ry, paged Asscssment strategics

* ‘Irigonometric Ratios and Identitics
Problems on Ilcight and Distance

Tasks & Assignments

Iiach student-tcacher is required to complete assignments on any two of the following:

e Preparation of five lesson plans on any topic from the Mathematics texts of the secondary school

following the 515 and/or ICON modcls.
e Preparation of a unit test on any topic by developing the Blue Print and thc test items conforming

1o the blue print.
e Develop five activitics in Mathematics to be usc,d for enrichment prog amme.

e Diagnosis of learncr difficulty in Mathecmatics and preparation of remedial exercise.
e Designing pedagogical treatment for any topic of Mathematics and designing learning activitics.

Suggested Readings
Cooncy. Thomas I. ct al. (1975). Dynamics of Teaching Secondary School
Mathematics. Boston: Tloughton Mifflin.

Driscoll,M., ligan, M., Nikula, J., & DiMattco, R. W. (2007). lostering geometric
llrm/ang A gmde Jor feacl?erb gradm 6-10. Portsmouth, NI1: lcinemann,

Nole : Copies of the Syllabus have been submilted to the State Um'versr'!ics. Principals are requested to follow the s yl!abus.

pending approval of the same by the Universilies.




Fogas 1o for teachers, grades s.
Driscoll, M.(1999). IFostering algebraic thinking. A guide fo 1,

Portsmouth, NI1: IIcincmann. S
Grouws, D.A. (cd) (1992). Handbook of research on mathematics teaching ang

~ 4 ) 1 1 ).
learning. New York: Macmillan 1 ublishing | 5
onstructivist interprelalions of teaching and

Malone, J. and Taylor, P. (cds) (1993). C UCHERE Ca o
learning mathematics. Perth: Curtin University of Technology.

Marshall, S.P. (1995). Schemes in problem-solving. New York: Cambridge

University Press.
Moon, B. & Mayecs, A.S. (cds.) (1995). Teaching and learning in secondary school.

[.ondon: Routledgc.

NCERT (1998). A textbook of content-cum-methodology of teaching mathematics.
New Declhi: NCERT.

NCERT (2005). National curriculum framework 2005. New Dclhi:NCERT.

NCERT (2006). Position paper: National focus group on teaching mathematics. New
Dclhi:NCERT.

TESS  India (2015). Key resources. The Open = University U.K.(
http//creativecommons.org/licences/ and http//www.tess-india.edu.in/")

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syllabus| 8

pending approval of the same by the Universities.
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CPS 3 (a&b): Pedagogy of Physical Science

Year-1/2 Credit-4
Marks 100(Ext 804 Int.20) Contact Hours 64

Objectives
On completion of this course, the student-tcacher shall

State the nature and importance of physical science and its relevance in
secondary school curriculum.

Use various methods and approaches to teaching-learning Physical
Science suitable for the secondary school classes.

Plan lessons in physical science for effective classroom transactions.
Develop and collect activities and resource materials for their use in
enhancing quality of learning of Physical Science al the secondary level.
Use appropriate tools and techniques for continuous and comprehensive
assessment of learning in Physical Science.

. State the concepis in Physical Science included in the secondary school
curriculum and make pedagogical analysis of those concepls

Detailed Course Content

1. Physical Science in School Curriculum

" Nature of Physical Science: Naturc and Scopc ol Scicnce and Physical
Science in particular, Importance of Physical Science in daily life,

" Obijcctives of tcaching-learning Physical Scicnce at the sccondary school
level

. Curriculum Reforms in Science IEducation: Rationale, objectives,

principles, designs and materials in Scicnce, recent curricular reforms at
the National and State levels (NCE 2005).

2. Methods of Teaching-learning Science

. Discovery - Naturc and purposc; guided discovery strategics in tcaching
and lcarhing of concepts in science.

v Iixperimentation- Fxperimentation under controlled conditions within
laboratory and beyond laboratory situation; Process and limitations.

. Problem Solving- Problem identification, formulation ol hypotheses,
collection of data, testing hypotheses and arriving at solution.

® Demonstration-cum-Discussion

Mote : Copics of the Syllabus have been submilled to the State Universities. Principals are requested to follow the sy!!abus{ 49 l
pending approval of the same by the Universities.
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Project - Situation analysis, sclection <.)|' the prQi(‘:‘:'l‘a F’Cl;’f“:l‘t‘ll‘;;m ()l"thc
project  proposal, implementation of the project,  cvaluation  yng
reporting, P e
Constructivist Approaches: Sell-learning and peer learning strategics,
Collaborative strategics; 518 and ICON Modcls

3. Curricular Activities

e
@
4. .
5.

Preparation of Unit Plan; Preparation of  Lesson Plans (Traditional,
Activity Approach and constructivist approach) :

Teaching- I.carning Materials — Preparation, collection, procurcment
and usc of teaching-lcarning materials in Scicnce like, Charts, Graph,
Bulletin® Board, Models; ICT materials like , Filmstrips, Slidcs,
Transparencics, TV, Audio and Video, Computcr, and Internct;

Learning Activitics — Science Laboratory Activitics; Ficld Trip, Science
Club, Science Scminar, Science Exhibition
Key Learning Resources in - Science: Asscssing  progress  and
performances, Monitoring and giving feedback, I.ocal and community
resources, Using pair work, Using group work, Using questioning (both
by tcacher and learners) to promote thinking, Talk for Icarning and
Involving all

Assessment in Science learning

Construction of Classroom tests and Unit tests,
preparation of test items.

designing blucprint,
Asscssment

devices;  Assignments, projects  work, portfolios,
Obscrvation of activitics.
Diagnosis of lcarning difficultics in Physical Scicnce, Remediation of
difficultics, Enrichment Programmes.

Planning for continuous asscssment of classroom lcarning,

Pedagogical treatment of Contents

ach of the following contents shall be analyzed in terms of the
pedagogical treatment indicated in the right ccll below: '

Note : Copics of the Syllabus have been submitte
pending approval of the same by the Universities.
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Content - Aspects of pedagogical |
treatment
. Atomic  Structurc: Atoms and
Molecules, Classification of clements, e Identification of  concepts
. Motion, laws of  Motion, and sub-concepts,
Concepts of Work, Encrgy, Pressurc and | o ixpected  specific  Icarning
their measurcment, outcomcs,
. Lncrgy: Sources and forms of| e Mecthods / approaches of
cnergy, Renewable and  non-rencwable tcaching-lcarning,
cnergy _ e I'caching-lcaming matcrials
. Electricity and  Magnctism: to be used,
Llectric  Circuit, Potential Difference, | o Ixpected tcacher and
Magnetic  Vield, Lines of Force, students activitics, and
IElcctromagnetic induction. e Asscssment strategics.
“ Chemical Reactions and iquation
@ [lcat, Light and Sound

The scope of discussion of the above concepts should be limited to-the
prescribed Science curriculum for the secondary school level of the state.

Tasks & Assignments

IZach student-teacher is required to submit assignments on any fwo of the following:

Preparation of five lesson plans on any topic of Physical Science included in the
Science textbook for the secondary schools.

Preparation of a unit test on any topic by developing the Blue Print and the test items
conforming to the blue print.

Developing five activities/experiments in Physical Science and prepare a briefl
report,

Preparation of a modcl/tool/device based on any principle of Physical Scicnce
included in the course preferably using locally available materials.

Designing pedagogical treatment for any topic of Physical Science and designing
lcarning activitics

Suggested Readings

Das, R.C. (2005). Science teaching in schools. New Dclhi: Sterling Publishers.

[err, Norman & Cunningham, Jamces (1999). Ilands-on chemistry activities with
real-life applications. San Yrancisco, CA: Josscy-Bass.

No!e‘: Copics of the Syllabus have been submitted fo the State Universities. Principals are requested to follow the sy.f!abus.
pending approval of the same by the Universities.
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Ierr, Norman & Cunningham, James(1994). Hands-on physics activities with req].
life applications. San Francisco, CA: Josscy-13ass.

JosephoA. (2011). Teaching high school science : A sourcebook for the physical
sciences. arcourt, Brace & World.

Kumar, A. (2003). Teaching of physical science. New Delhi: An

Mohan, R. (2007). Innovative science teaching for physical science teachers (3"
Iidn). New Dclhi: Prentice Hall. :

NCERT (1982). Teaching of science in secondary schools. Ncw Dclhi: NCERT.

NCERT (2005). National curriculum framework 2005. Ncw Dclhi: NCER'T.

Sharma, R.C. (1998). Modern science teaching. New Delhi: Dhanpat Rai and Sons.

thS; India .(2015). Key  resources. ‘The¢ Open  University  U.K.(
wip//creativecommons.org/licences/ and httip//www.less-india.edu.in/")

UNESCO (1979). Source book for science teaching. Paris: UNISCO.

Vaidya, N s o : i :
y Dccgl‘cndld (1992). Science teaching for 21 ; century. New Dclhi: Deep and

mol Publications.

| Zaidi, S.M. (2004). Modern teaching of science. New Delhi: Anmol Publications.
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CPS 3 (a&b): peg

12
Marks 100(Ext, 801

agogy of Biological Science

redit-4
Contact Hours 6.

Int.20)

Objcectives

On completion of this course, the student-teacher shall
. L-Sfafe the nature and importance of Biological Science and ifs relevance
- secondary school curriculy

n in context with recentl curriculum
rejorms in School Curriculum.

* Use various methods and approaches (o teaching-learning Biological
Science suitable for the secondary school classes.
* Plan

units’  lessons in Biological Science

constructivist approaches for effe

* Develop and ¢
enhancing
level

using traditional and
ctive classroom lransactions.

ollect activities and resource materials

Jor their use in
quality of learning of Biological

Science at the secondary

Use appropriate tools and lechniques for continuous and
assessment of learning in Biological Science.
State the concepls in Biological

Science included in the secondary
school curriculum and make pedagogical analysis of those concepls

comprehensive

Detailed Course Content
1. Biological Science in School Curriculum

* Nature of Biological Science:
Biological Science in particular,
Place of Biological Scicnce in school curriculum, Importance of
Biological Science in daily lifc, :

Objectives of teaching-lcarning Biological Scicnce at the sccondary
school level, _ L
Curriculum Rcforms in Science liducation: Ralmnlalc, ()bj‘(:ClIVCS,
principles, designs and materials in Scienee, recent curricular reforms at
the National and State levels (NCIF 2005).

Nature and Scope of Scicnee and

2. Approaches and Methods of Teaching-learning Biological Science

Note : Copics of the Syllabus have been submitied to the State Universities. Principals are requested to follow the syﬂabus.
ole : : S ecn sub
pending approval of the same by the Universilies.
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= Obscrvation - Typces, importance in Bio-Scicnee, process, recording of
obscrvation

" Ixperimentation: Iixperimentation under controlled conditions within
laboratory and beyond laboratory situation; Process and limitations.

* Problem Solving: Problem identification, formulation of hy pothescs,
collection of data, testing hypothescs and arriving at solution.

* Dcmonstration-cum-Discussion

" Project: Situation analysis, sclection of the project, preparation of the
project proposal, implementation of the project, cvaluation and
reporting.

* Usc of ICT for sclf-lcarning, collaborative lcarning Concept Mapping.

3. Curricular Activities

* Preparation of Unit Plan; Preparation of Iesson Plans ~I'raditional,
Activity Approach and constructivist approach,( ICON & 51 modcl).

e ‘Teaching-Lcarning Materials in  Scicnce: Preparation,  collection,
procurcment  and usc of tcaching-lcarning materials in Scicnce like,
Charts, Graph, Bulletin Board, Modcls, ICT materials like F ilmstrips,
Slides, Transparencics, 'V, Audio and Vidco, Computer, and Internet;

* Lcarning Activitics — Scicnce laboratory activitics; Obscrving flora and
fauna in their natural sctting,  Scicnee Club, Scicnee Sceminar,
Prescrvation of  biological specimens  for lcarning and  building
Biological Muscum, Scicnce Exhibition

e Kcy [Lcaming Resources in  Scicnce: Asscssing  progress  and
performances, Monitoring and giving [cedback, Iocal and community
resources, Using pair work, Using group work, Using questioning (both
by tcacher and  Icamers) to promote thinking, Talk for lcarning and
Involving all

4. Asscssment in Science learning

* Construction of Classroom tests and Unit tests, designing blucprint,
preparation of test items.

e Asscssment  devices  ;Assignments,  projects  work,  portfolios.
Obscrvation of activitics.

* Diagnosis of Icarning difficultics in Biological Scicnce, Remediation of
difficultics, Enrichment Programmes.

e Planning [or continuous asscssment of classroom Icarning.

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syf!abus_
pending approval of the same by the Universities.
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5i Pedagogical treatment of Contents

Bach of the following contents shall be analyzed in terms of the
pedagogical treatment indicated in the right cell below:

Content Aspects of pedagogical treatment
. [mprovement  of  Food
production, e Identification of concepts
. Ccll and its Organization, and sub-conccepts,
. Nutrition, Respiration, e Iixpected specific Icarning
lixcretion and outcomces,
R?Prf’duc_“fm e Mcthods / approachcs of
. Biodivcrsitics, tcaching-Icaming,
. Natural Resources and its e 'I'caching-lcarning
) P 1 .
IWUUUUOTL dos materials to be used,
L] P~ 4 ;: +
I(;UI Ln‘]vﬂlro?mt.:nli e Iixpccted  teacher  and
‘cosystem, icologica students activitics, and
system  flow ol cnergy, ¢ Asscssment strategics.
Bio-gecochemical cycles in
naturc, Iinvironmental
decgradation.

The scope of discussion of the above concepts should be limited to the
prescribed Science curriculum for the sccondary school Ievel of the state.

Tasks & Assignments

I:ach student-tcacher is required to submit assignments on any two of the following:

. Preparation of five lesson plans on any topic ol Biological Science included in the
Science textbook for the secondary schoolk.

. Preparation of a unit test on any topic by developing the Blue Print and the test items
conforming to the bluc print. '

. Developing five activitics/experiments in Biological Science and prepare a bricf
report,

. Collection and preservation of  biological specimens  from  the immediate

environment (at least five, sclecting minimum two cach from preservable plants and

animals/insccts)

Note : Copics of the Syllabus have been submitted to the State Universities. Principals are requested to follow the sy.‘kwus.

pending approval of the same by the Universilios.



Suggested Readings

Buffaloc, Neal. & Throncberry, J. B. (1972). Principles of biology teaching. Ney
Delhi: Prentice Hall of India. : et ‘

Herr, Norman (2007) The Sourcebook for teaching science. San I'rancisco, CA:

Josscy-Bass.

Kulashrestha, S.P. (2009). Teaching of biology. Mcerut: R.Lall Book Depot.

Mangal, S.K. & Mangal, S. (2007). Teaching of biological science. Mccrut:
International Publishing Housc.

Miller, D.F. & Blayscs, G.W.(2011). Methods and materials for teaching biological
sciences. New York: McGraw Iill.

Sharma, R.C. (1998). Modern science teaching. New Declhi: Dhanpat Rai and Sons.

TESS India (2015). Key resources. The Open  University  U.K.(
htip//creativecommons. org/licences/ and http//'www.tess-india.edu.in/ )

Vaidya, Narendra (1992). Science teaching for 21I°' century. New Declhi: Dcep and
Dcep.

Zaidi, S.M. (2004). Modern teaching of life sciences. New Dclhi: Anmol
Publications. ;

Note : Copies of the Syllabus have been submitted to the State Universitics. Principals are requested to follow the sy!!.-?t\us.
pending approval of the same by the Universities. L
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CPS 3 (a&Db): Pedagogy of Social Science (Geography)
Marks H)\[‘It(‘;l-;.’\"tl.fiﬁl- Int.20)

Credit-4
Contact Hours 64

Objectives

On completion of this coursc, the student-teacher shall
L

State the importance of teaching and learning of Geography at the
secondary level.

Use appropriate teaching methods and Strategies while fucilitating
learning of Geography.

Develop lesson plans for effective teaching and learning of Geography
= Prepare, collect and procure resource materials i ncluding suitable
leaching aids and use them effectively in the classroom
Develop appropriate tools and techniques for comprehensive assessment
of learning in Geography.

State the concepts in Geography included in the secondary school
curriculum and make pedagogical analysis of those concepls.

Detailed Course Content

1. Geography in School Curriculum

Mcaning, naturc and scope of Geography

Importance  of Geography in school curriculum at clementary and
,  sccondary levels

Corrcelation of Geography with other school subjects

Objectives  of teaching lcarning Geography at the sccondary school
level

2. Mcthods and Approaches to Teaching-learning Geography
™ Imerging Curricular trends in Geography as per NCI1-2005
Constructivist approach to Tcaching - Lcarning Geography
Mecthods of teaching — learning Geography:
- Lecture-cum-discussion
-~ Obscrvation
— Discovery
- Problem-solving
— Project Mcthod
(To be discussed in terms of meaning, process, merits and limitations)

Note : Copies of the Syllabus have becn submiitted to the State Universities. Principals are requested lo follow the syi.'abus.
pending approval of the same by the Universitics.
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3. Learning Resources in Geography

. Preparation, collection, procurement and usc of 1ca(.;h1ng-lcarmng
materials like Maps, Globe, Charts, Graphs, B-ullclm board, Mu_dcls

. ICT in Lcarning of Geography — Film strips, Slides , transparcncics
T.V., Vidco, computer, internet

" Map rcading and map preparation

. Geography ILaboratory and Resource Room

" Usc of community resources

4. Curricular Activitics

n Preparation of unit plans :

. Preparation of Iesson plans - Traditional, Activity and Constructivist
approaches (ICON and 51 model)

. Activitics in geography — field trip, Geography club, cxhibition

. Asscssment
— Livaluation devices-written, oral, assignment, projeci work, Portfolio
— Planning for continuous - asscssment  of  classroom  Icarning in

Gceography.
" Remcedial Teaching in Geography

S. Pedagogical Treatment of Contents

Lach of the following contents shall be analyzed in terms of the pcdagogical
trcatment indicated in the right ccll below:

Content Aspccts of Pedagogical trecatment

m Identification  of  concepts  and
* [atitudes & I.ongitudces sub-concepts
= Rotation & Revolution . Expected  specific  lcarning
= Agents of denudation outcomes
= Physical division of India . Mcthods /  approachcs  of
= Climatc and vegetation tcaching-lcarning
= Natural resourccs . Teaching-learning matcerials to be
= Social and cconomic resources uscd
= Conscrvation of Forests and wild | = Iixpected - tecacher and  student

life. activitics
. Asscssment strategics

Note : Copies of the Syllabus have been submilted to the State Universities. Principals are requested to follow the syﬂabus.
pending approval of the same by the Universities. : :
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Tasks & Assignments
Each student-teacher is required to submit assignments on any two of the following:

. Identifying the learning difficultics in any topic and prepare remedial programme
Preparation of no cost and low cost teaching- lcarning matcrials on dny two topics.
. Content analysis ol a sclected topic

. Preparation of a blue print and test items of an achicvement test in geography for any
sccondary class.

Suggested Readings
Arora, K.1.. (1976). The Teaching of geography. Jullandhar: Parakash Brothers,.

Broadman, David (1985). New directions in geography education. I.ondon: Fchur
Press.

Dhamija,Ncclam (1993). Multimedia approaches in teaching social studies. New
Delhi: [luman Publishing Ilousc,.

Graves, N.G. (1982). New source books for geography teaching. 1.ongman
Hall, David (1976). Geography teacher. .ondon: Unwin Lducation Books,.

[Muckle, J. (1983). Geographical educational reflection and action. 1.ondon: Oxford
University Press.

Morrcey, D.C. (1972). Basic geography. 1.ondon: 1licn Manns liducation Books.

Smith, Margarct (2002). Teaching geography in secondary schools : A reader.
[London: Taylor & ¥rancis.

UNESCO (1965). Source book for geography teaching. 1.ondon: Longman.
Verma, O.P. (1984). Geography teaching. New Delhi: Sterling Publication.
Walford Rex (1981). Signposts for geography teaching. 1.ondon: L.ongman.

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested lo foilow the syllabus,
pending approval of the same by the Universitics.
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CPS 3 (a&b): Pedagogy of Social Science
(History and Political Science)

Year-1/2 Credit-4
Marks 100(Ext. 80+ Int.20) Contact Hours 64

Objectives

On complction of this coursce, the student-tecacher shall

State the meaning,

scope and importance of Ilistory and  Political
Science

Specify the skills and compelencies [0
outcomes for different History and Political
Identify the different methods and skills
Science for lransacting the contents effe
Explain the importance of time sense
effecting teaching of History . ;
Prepare Unit Plans and Lesson Plans in History and Political science
Develop diagnostic ac

hievement test, administer them and analyse the
results for providing feedback

Jormulate specific learning
Science lessons

of teaching History and Political
ctively.

and prepare / utilize timelines for

Detailed Course Content

1. Concept, Objectives and Values of T
= Mcaning, Naturc and Scope of History and Political Scicnce
Valucs of tcaching History and Political Scicnce

Recommendations of NC — 2005 on tcaching of History and Political
Scicnee

Corrclation of Iistory and Political Scicnee with other school
Objectives of teaching Mistory and Political Science at o
sccondary levels

Formulation of specific Icarning outcomes
Sciencee Lessons

caching History and Political Science
u

subjccts
lcmentary and

in HMistory and Political

2. Mecthods and Approaches to Teaching-
Science

Story-telling
Narrali()n-cum—discussion
Dramatization

Learning History and Political
n
-

Nole : Copics of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syff;tbus_.| 60 |
pending approval of the same b y the Universities,
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= Source Mcthod

. Project method
. Teaching IHistory using monuments
n

Ficld Trips

3. Developm ent of Resource Materials

n Curriculum as resource material

= Approaches to curriculum in Iistory — Bio-graphical, Chronological and
Concentric

" Development of teaching-lcarning matcrials — Maps, Atlas, Globes,
Charts, Graphs, Models, FFilm strips, 'I.V. Vidco, OIIP, and Computer

. Timelinc — Concept, Aspects, Typec and Usc

4. Transactional Strategics

. Preparation of unit plans
. Preparation of lesson plans (Traditional and Activity approach)
. Activitics in history and political scicnce

— Visit to Ilistorical Placcs

Group Discussion and Dcbate

Maintcnance of Portfolio

L Assessment

~ Evaluation devices-written, oral, practice Assignment, project
work, Portfolio

— Planning for continuous asscssment of classroom lcarning in
HHistory and Political science.

— Remedial Teaching in History and Political science.

S. Pedagogical Analysis of Conients

b 10e
Confent Aspects of Pedagogical
treatment
History Pedagogical analysis of the units
e Risc of the British power in India with reference to:
e The Great Indian Revolt of 1857 — ldentification of
« Socio-rcligions movements in - 19" concepts  and  sub-
Century : concepts
e India’s struggle for frcedom, American ~ " IixXpected speceilic
War of Independence | [.caming outcomes
» Irench Revolution — Mcthods/approaches — of

Nole : Copios of the Syllabus have been submitted o the Stale Universities, Principals are requastea to foliow the syﬁabus.
pending approval of the same by the Universities. -
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- ok sarning,
* st World War and Sccond World tcaching-lca £

War ~ “I'caching- lcarning
Political Scicnce matcrials to be l;h(.d -
L] . - . . -y . . : ol o YiTL] » !l
* Salient features of Indian Constitution - lLixpected lLd(. )
* IF'undamental Rights, students activitics :
* Legislative Assembly and its [unctions - Asscssment  stratcgics

* Powers of Prime Minister

* Govemnor and President

Iunctions of Parliament; Iligh Court
and Supreme Court - Structure and
IFunctions

* Role of National Human Rights
Commission

(Formative)

Tasks & Assignments

ach student-teacher is required 1o submit assi

gnments on any fwo of the following:

Identifying the Icarning difTicultics in any topic and prepare remedial programme

Preparation of no cost and Jow cost teaching aids on any two topics.

. Content analysis of a sclected topic

. Preparation of a blue print and te
Science for any sccondary class.

L
st items of an achicvement test in [istory/Political

Suggested Readings

Burton W.IL. (1972). Principles of history teaching, I.ondon: Mcthuen.
Carrctero, Mario, & Voss, James F. (lds.) (1994). Cognitive and instructional

processes in history and the social sciences. 1lillsdale: Lawrence Erlbaum
Associatc.,

Chaudhary, K.P. (1975). The effective teaching of history in India. New Delhi:
NCERT.

Choudhury, K.P. (1975). The effective teaching of history in India. New Delhi -

NCERT

Drake, Frederick D. & Lynn, R. Nelson (2005). Engagement in leaching history:
Theory and practices for middle and secondary teachers. Columbus, Ol1:
Pcarson.

Ghate, V.D. (1956). Teaching of history. Bombay: Oxford University Press.

Gunnin, Dennis (1978). The teaching of history. Goom Ilclm I.td. I.ondon,

James, T. II., Arthur,J. and [unt, M. (2001). Learning to teach history in the
secondary school: A companion to school experience. 1.ondon: Routledge
I‘alme.

Kochhar, §.K.(1970). Teaching of political science. New Delhi: Sterling Publishers

Note : Copies of the Syllabus have been submilted to the State Universities. Principals are requested to follow the sy:‘labnsl 62 l
pending approval of the same by the Universitics,



CPS 3 (a&kb): Pedagogy of Language (Odia)

Year-1/2 Credit-A
Marks 100(Ext 804 In1,20) Contact Hours 64

Objectives

On completion of this course, the student-teacher shall

State the importance and place of Odia as mother tongue in school
curriculum.

Develop the strategies to address the problems of Odia language
acquisition in multilingual context.

Use various strategies for facilitating the acquisition of language skills in
Odia.

Decide appropriate pedagogic approaches to transact different types of
lessons in Odia.

Prepare appropriate tools for comprehensive assessment of learning in
Odia.

Iixplain the fundamentals of Odia linguistics and their relevance in
teaching learning Odia.

Plan appropriate pedagogic treatment of the prescribed textual contents (in
Odiia) of classes IX and X.
Detailed Course Content

1. Gdia as Mother Tongue in School Curriculum

¢ Importance of mother tongue in the life and education of an individual

e Place of Odia as mother tonguc in school curriculum in Odisha (both at
clementary and sccondary levels) in the context of language policy
rccommended by NPL, 1986 (three language [ormula)

e Objectives of teaching-lcarning Odia at clementary and sccondary levels

e Inter-dependence of language skills in Odia

L]

Strategics for facilitating acquisition of four-fold language skills in Odia

2. Pedagogic Approaches to Teaching-Learning Odia

e Psychology of language lcarning and acquisition  with reference o Odia as
mother tongue.
e Problems and issucs related to acquisition of Odia language in multilingual
context
e ‘I'raditional versus modern methods of teaching-learning Odia.
L ]

Different approaches and strategics to the teaching-Icarning ol :

Nole : Copies of the Syllabus have been submitled to the State Universilies. Principals are requested to follow the sy!-*a.bus.
pending approyal of the same by the Universities.
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~ Odia prose (detailed and non-detailed)

- Odia poctry ;

----- Odia composition (through Rubric)
Odia grammar ‘ ,

— Strategics for cnrichment of Odia vocabulary (word formation and

spelling) & .

Strategics for developing creative writing skills

’

3. Curricular Activitics in Odia
* Preparation of Unit Plan : :
* Preparation of Lesson Plan following constructivist approach (5E and
ICON Modcls)

Lcarning resources and planning lcarning activitics

Lcarning asscssment in Odia - Assessing comprchension and cxpression
skills; preparation of obj

jective-based and objective-type test items
Portfolio Assessment in Odia A
Comprehensive Assessment of Lcaming in Odia

Planning remedial mcasures

Relevance of Linguistics in Odia Language Ac

quisition
* Elements of Language - sound, vocabulary an

d structurc

e Odia Dhwani (Sound) — Types and manncr of articulation

. Odia  Vocabulary — Types (Tatsama, Tadbhava, Deshaja,
Baideshika), Word formation process and principles (usc of Upasarga,
Anusarga, Pratyaya, Samasa and Sandhi), Scmantics (I.cxical ~and
Contextual) '

° Odia Syntax — Processes and Principlcs

L

Usc of Linguistics in effective teaching-lcarning of Odia languagc

S. Pedagogical Treatment of Content
Iiach of the following contents shall be analyzed in terms of the

pedagogical
trcatment indicated in the right cell below.
Content Aspects of Pedagogical treatment |
* Pocms - Matira Manisha, Gopa | = Identification of language items
Prayana, ITcy Mora Kalama, Padma (new vocabulary, expression and
= Prosec Pieces Jatiya  Jivana, grammar components)
Prakruta Bandhu, Odia Sahitya | = Identification of scope in the

Note : Copies of the Syllabus have been submitted to the State Universitics. Principals are requested to follow the syﬂabusm
" pending approval of the same by tho Universitics.




Katha content to be  presented  for
* Grammar — Karaka, Bibhakti, facilitating  lcarning  language
Samasa skills
. IFormulation of Icarning
(Picces to be sclected from Class X Text objcctives
as indicated) . Sclection  of  mcthods  and
approachces / stratcgics
. Preparation of tcaching-lcarning
maltcrials
. Designing of lcarning activitics
. Planning tcacher and student
activitics for cffcctive intcraction
. Asscssment  strategics  (focusing
l formativc)

Tasks & Assignments

ach student-teacher is required 1o submit assignments on any fivo of the following :

Preparation of Five Lesson Plans on the topics from the prescribed text following SE
and ICON Models (at least two plans in cach model)

Preparation of a blue print on any topic from the prescribed text and development of
test items in conformity with the blue print.

Diagnosis of spelling problems among the learners and development of remedial
materials

Preparation of a Rubric for developing an cssay in Odia

Suggested Readings

Dhal, G.B. (1972). English uchharana siksha. Cuttack : I'ricnds Publisher.

Dhal, G.B. (1974). Dhwani bijanana. Bhubancswar : Odisha Rajya Pathya Pustaka
Pranayana Sanstha.

Mohanty, B. (1970). Odia bhasara utpati O 65arma bikasha. Cuttack : Iricnds
Publishers.

Mohanty, J., Barik, N. & Khandai, U. (1983). Odia sikshadana paddhati. Cuttack :
Nalanda.

Mohapatra, D. (1976). Odia Dhwani tattwa O sabdha sambhar. Cuttack : Grantha
Mandir.

Mohapatra, N. & Das, S. (1943). Sarbasara vykarana. Cuttack : New Student’s Store

Note : Copics of the Sylliabus have been submitted lo the State Universities. Principals are requested to follow the sy!mtms.l 63 |
pending approval of the same by the Universities. =t
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Nayak, B. (1974). Matrubhasa Sikshadana paddhati. Bhubancswar : Odisha Rajyy

Pathya Pustaka Pranayana Sanstha.
Padhec, B. (1972). Odia bhasara rupa tattwa. Berhampur Pustak Mandir.
Rout, P.C. (1986). Matrubhasa sikshadana paddhati. Jajpur : Saraswati Printers
Sahoo, B. (1975). Bhasa bigyanara rupa rekha. Cuttack : Paramarthi Printcrs
Sarangi, N. (2001). Bruhat odia vykarana. Cuttack : Satyanarayan Book Storc

Tripathy, K.B. (1977). Odia bhasa tattwa O lipira krama bikash. Bhubancswar :
Odisha Rajya Pathya Pustaka Pranayana Sanstha.

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the sy!!abus.
pending approval of the same by the Universities. z
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CPS 3 (a&b): Pedagogy of Language (English)

1 Year-1/2 Credit-4 ‘

Marks 100(Ext, 80+ Int.20) Contact Hours 64

Objectives
On completion of this course, the student-teacher shall

*  Analyze the issues relating to importance and place of English in school

curriculum, acquisition of skills in English, realization of aims and

objectives of learning IEnglish and language policy as conceived in NPE,
1986 and NCIF — 2005
Use various methods, approaches and strategies for teaching-learning

Iinglish and transact various types of lesson plans covering all aspects of
Iinglish language following different approaches

Develop test items to assess learning in English and provide feedback as
well as prepare enrichment materials

Use the understanding of phonetics for facilitating students’ speaking in
Inglish

Plan appropriate pedagogical treatment of the prescribed contents for
effective classroom transaction

Detailed Course Content

1. English in School Curriculum

e language policy in India with reference to NPE, 1986 and NCF — 2005

* Importance of Iinglish language in India in historical perspectives

e Place of English as a compulsory subject in school curriculum (both at
clementary and sccondary levels)

* Objectives of learning English at clementary and sccondary levels

* Lnglish language skills — their

components, independence  and
interdependence

2. Acquisition of Second Language (English) : Methods, Approaches and
Strategics

* Psychology of language acquisition and language learning

* Acquisition of Iinglish language : problems and issucs with reference to
multi-lingual context

L]

Importance ol language context and input-rich classroom environment for
acquisition of English language

Note : Copies of tho Syllabus have been submilted fo the State Unive

: isities. Principals are requested to follow the syllabus| &
pending approval of the same by the Universities,
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e Understanding of different methods and slrzllc{g%w.?' .‘ l/\ran::;ji(})}n i::/(ljll:](_)d,
Direet Mcthod, Bi-lingual Mclhnd,.Commum.(..alffl\f:r (1rf(7}r; lcwmin:j ing
Silent Approach, Suggcstopacdia, skill-based activi s l; 'Ip.h. ¢ g

3. Transaction of Contents and Learning Asscssrflcnl mn kLnghs ' ,

e ‘Iransaction of Prosc (dctailed and non—dclallcc{), poctry, grammar and
composition lessons — Approaches, Mcthods and Strategics

e Preparation of Unit Plan LS <i's i

e Preparation of lesson Plan following communicalive approach and
constructivist approach (513 and ICON Modcls) : . :

e Strategics for cnrichment of vocabulary in IEnglish : word [ormation skill
and spclling : ‘

® Teaching-lcaming materials in Inglish : Types and Uscs : prcparation ol
low cost no-cost tecaching-lcarning matcrials in 1inglish

* Asscssment in Linglish : assessing skills in English; (raming dilferent types
ol objective-based test items (Extended Response Type, Restrictive
Response Type and Objective Type), Portfolio asscssment in Iinglish,
Continuous Asscssment of Learners performance in English within and
beyond classroom situations

[ ]

Key Icaming Resources in  Mathematics: Asscssing  progress  and
performances, Monitoring and giving feedback, Iocal and community
resources, Using pair work, Using group work, Using qucstioning (both by

teacher and learners) to promote thinking, Talk for learning and Involving
all

4. English Language and its Articulation
* Characteristics of language
* Analysis of English language with reference 1o its substancc,

form and
context
* Sounds of Lnglish language : Consonants and Vowels (Purc and
Diphthongs)

* Articulation of sounds in English —appropriatc usc of organs of spccch
* Patterns of stress and intonation in English language

* Kinds of crrors made by the Odia speaking Icarners while spcaking Lnglish
and their remediation

5. Pedagogical Treatment of Content

Izach of the following contents shall be analyzed in terms of the pedagogical
treatment indicated in the right cell below.

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the sy#abus.
pending approval of the same by the Universities.
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Content

Aspecets of Pedagogical tre

atment

" Any six topics (3 prose picees and 3
poems) from the preseribed text for
Classes 1X and X by BSL, Odisha

* Parts of Speech

* Time and Tense

* Changce of Voice

* Dircet and Indirect specch

* Scntence Pattern

" Translation and Composition
(Writing - letter and cssay, noting,
reporting)

Identification of language items
(new voc:

abulary, expression and
grammar components)

[dentification of scope in  the
content  to  be presented  for
[acilitating lcarning of language
skills
Specilication of
objectives

Sclection  of  methods  and
approachces / strategics
Preparation of teaching-learning
matcrials

Designing of lecarning activitics
Planning tcacher and  student
activities [or effective interaction
Asscssment  strategics (focusing,
formativce)

Icarning

Tasks & Assignments

Each student-teacher is required to submit assignments on any two of the following :

prescribed text following 51

Preparation of a blue print on any topic from the prescribed text and development of

Diagnosis of learner difficulty in spcaking English and preparation of the remedial

. Preparation of 5 lesson Plans on the topics [rom the
and ICON Model (at lcast two plans in cach model)

L]
test items in conformity with the blue print

.
exercise

L]

Designing of pedagogical treatment for any topic from the prescribed text in terms of

identification of language items (new vocabulary, cxpression and grammar components) and

designing of learning activitics

Suggested Readings

Bansal, R.K. (1971). An outline of general phonetics. Bombay : Oxford University

Press

Bansal, R.K. and Harrisson, J.3. (1972). Spoken English for India. Madras : Orient

[.ongman

Note : Copics of the Syllabus have been submilled to the State Universities, Principals are requesled to follow the syllabus,

pending approval of the same by the Universities.




| lhi @ Sterling
Baruah, T.C. (1984). The FEnglish teachers handbook. . Ncw e Crling

Publishers %
ino - William IlefTer
Billows, I.N. (1961). The techniques of language teaching. 1.ondon
riR ford Universit
Carrol, J.B. (1972). Systems and structures of english. L.ondon: Oxlor y
Press.

Das, B.K. ct al. (2009). An introduction to professional english and soft skills. New
Delhi : Cambridge University Press

Dodson, C.J. (1963), The bilingual method. 1.ondon : Pitman Publishing.
Frisby, A.W. (1970). Teaching english: notes and comments. 1ondon: ELBS.

Gokak, V.K. (1963). English in India: Iis present and future. New Dclhi: Asia
Publishing Housc. '
Harish David, P.
Hill
Homby, A.S. (1962). The leaching of

L.ondon: Oxford University Press.

Jones, Danicl (1967). An outline of english phone
Sons

Kohli, A.L.
Sons.

(1969). Testing english as second language. New Jchy_: McGraw

structural words and sentence patterns.

tics. London : William Ilcffer and

(1970). Techniques of teaching english. Jalandhar - Dhanpat Rai and
Krishna Swamy, N. and Sri Raman, T. (1

994). English teaching in India. Madras -
T.R. Publication.

Palmer, ILE. (1980). Grammar of spoken english. Cambridge: Hecffer.
Prabhu, N.S. (1989). Se

cond language pedagogy. New Delhi - Oxford University
Press : ;

Sachdeva, M.S. (1973). 4 new

approach to teaching of english in India. 1.udhiana -
Prakash Brothers

Saraswalti, V. (2004). English language teaching. New Delhj

Sharma, A.K. (1985). Aspects of eng
Bharat Book Depot,

Sinha, S.P.

Orient Longman
lish language teaching in India. New Delhj

(1978). English in India. New Delhj : Janaki Prakashan

TESS  India (2015).  Key  resources. The

Open University  U.K.(
http//creative

commons.org/licences/ and hitp/Avww. tess-india edu.in/ )

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the sy!!abus.
pending approval of the same by the Universitics, : :
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C. ENGAGEMENT WITH THE FIELD

1. Tasks and Assignments (Indicated under cach course)
2. Courses on Enhancing Professional Capacities (EPC)
3. School Internship (SI)

4.Community Activities (CA)

2. Courses on Enhancing Professional Capacities (EPC)

EPC-1: Critical Understanding of ICT

Year-2 Credit-2
Marks 50(Internal) Contact Hours 32

Objectives
On completion of this course, the student-tcacher shall
e describe a compuler system
o describe the working of a computer
« operate the windows operaling sysien
« use word processing package
e use internet for educational purpose
e use the word processing package in education %
e appreciate the use of ICT in teaching and learning

e acquire the skill of trouble-shooting whenever there are problems in the
working of computer

Detailed Course Content

1. Computer Fundamentals . :

« What is computer - Basic anatomy of computcr: Input Devices
Keyboards, Mousc, Touch Screen, MICR, Light Pen, Joy Stick,
Digitizer, Scanner; Output Devices — VDU, Printers, laser, Inkjet; Data
storage devices -~ [Mard disk, Compact disk, Optical disk. Pen drive and
other devices .

« Operating System: ‘Types of Operating  System - DOS, UNIX,
WINDOWS: Brief ‘introduction of Window; Utility & application of
soltwarc.

« Introduction to Networking: I'ypes of networking - LAN, WAN, W AN;
World Wide Web - websitc.

Note : Copics of the Syllabus have been submitled fo the State Universities. Principals are requested to follow the syﬂabus,

* pending approval of the same by the Universitics.




2. Introduction to Computer Applications e A
+ Word Processing:  Creating  Documents; 1)l ;32112:1];1& s of fi?i?
Prooling and saving Documents; Printing 1 S, S
Jords in cducation. ) i o
. :}(:::t.l Point Presentation (PPT): Crcal‘l‘ng o n'u}/‘l l '1:,” L/:il:ll?g; 1‘0
presentation, ‘Text Colours, I i]l—colors:, l'1!l lzll‘cc‘ts‘, 11{1}(, ,’ '”.'l;] gi,“{m_
styles, Object Liffects, Word Art, Animation _]_:Hccls,’ 'E,)lf][%on ¢ (iuri(;n
L ffect: Giving an  On-Screen l’rcscnlatmr},‘ : N:lVlgza_ g
presentation, Pausing the presentation; Usc of PP1 m-cduc.le]o\’vn Wi

» Sprcad Sheet MS Excel: Opening and saving  a or' S ,“L
Spreadsheet operations; liditing a spreadsheet; Using Formulas and
Functions; Use of MS Excel in Iiducation.

3. ICT in Education

Concept, Need and Importance of ICT in Jiducation. _ : .
Multimedia approach to cducation: Role of video conlcrencing, radio
conferencing, television, EDUSAT and Internet in tcaching-lcaming
process. Their advantages and limitations.

Challenges and Barrier 1o integration of ICI in Indian schools
Classrooms gty

 ICT Skilled Tcacher

—ICT skills and qualitics of ICT tcacher
Tasks and Assignments
lZach student-teacher is required to submit assi
* Developing a script on any topic of
* Developing a power point presenta ary
level
* Watching any five UGC Sponsored Educational programmes telecast by AVRC / EMRC
and preparing a report

gnmenton any one of the following:
a school subject for an audio -visy

al programme.
tion on any onc

topic to be transacted at the sccond

Suggested Readings

Gorden B. Davis (1982). Introduction to computers. New Delhi: Tata McGraw- L1ill

Marold I.O” Neli. (1981). Computer — based instruction. Academic P

Kraynak. Joc & IHarbraken, Jow. (1997). Internet 6 — in — 1. New Delhi: Prentice
Hall of India

rCSs.

Karl Schwartz. (2000). Training Guide-Microsofi Windows 2000, DDC Publishing
Inc,

Note : Copics of the Syllabus have been submitted to the St

ate Universities. Principals are requested ta kollow the s y:'r'abus,
pending approval of the same b y the Universitios,
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Kumar, Gaurav (2014). ICT Skill development. Patiala : 21st Century Publication.
Kumar, Khushvinder and Kumar, Sunil (2004). Computer Education. Gurusar
Sadhar: GBD Publications.

Kumar, Khushvinder and Kumar, Sunil (2004). ICT Skill Development. Gurusar
Sadhar: GBD Publications.

Madnick, S.13. and Danovan, J.J. (1987). Opcrating Systems. New JersyMcGraw -

Hill Book Company.
Pcter Norton. (1999). DOS guide. New Delhi: Prentice-Iall of India.
Rajaraman, V. (1998). Fundamentals of computers. New Delhi:Prentice-Ilall of
India.
Ralph, W. Gerard. (1967). Computers and education. New Jersey: McGraw-Iill
Book Company.

Sharma, Lalit (2006). Computer Education. Ferozpur Cantt: Wintech Publications.

Sinha, P.K. (1992). Computcr Fundamentals. New Dclhi: BPB Publications.
Singh, Tarsem (2009). Basic Computer Education. 1.udhiana: Tandon Brothers.
Singh, Tarscm (2009).ICT Skill Development. Ludhiana: Tandon Brothers.

Note : Copics of the Syllabus have been submitted to the State Universities. Principals are requested fo foliow the sy.':‘abus,

pending approval of the same by the Universities.
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EPC-2: Understanding the Sclf

Year-2 Credit-2
Marks S0(Internal) Contact Hours 32
Objectives

On completion of this coursc, the student-tcacher shall

* Explain that any Self is a human resource 1o exercise all the resources:
cognitive, affective and psychomotor. .

* Redalize that the Self does not have independent existence but related to
Nature, other selves and the ‘Unknown’ causing it and this great design of
the Universe.

* Perform one’s function to the possible extent as any part of the Nature is
silently doing so; thereby developing self-actualization and self-esteem.

* Realize that one is responsible as a person and as a teacher for the
integrated development of oneself and one’s pupils: Physical, cognitive,
social, emotional, aesthetic, moral, and spiritual developments.

L]

Realize the commonness and uniqueness prevalent in Nature and human

nature and feel equality as the reality and contribute to the Surtherance of
evolution at mental level. < ' : . o

Dectailed Course Content
1. Self Concept

What is sclf: s i

Dimensions of individual sclf, Maslow’s Hicrarchy of Needs

Sclf-identity and sclf-cstcem

Sclf acceptance: ability to scc and recognize all aspects of onc’s own sclf
without judgments - cither positively or ncgatively, involves sclf-
undcrstanding - a rcalistic awarencss of one’s strengths and weaknesscs.

(Activity: Critical Thinking Practices: Organization of brainstorming sessions to
develop cognitive skills-independent thinking to promote critical thinking and
creative thinking; decision making and problem solving with all their components
Purpose of this activity is to help student teachers in understanding their
cognitive skills using their cognitive resources of their sclf) %

2. Development of Self-Actualization

o Sclf-awarcncess: Ability to sce onescll objectively - both strengths &
weaknesses, living in the present moment, free of past conditioning &

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested to lollow the syﬂabus.
pending approval of the same by the Universilics.




(Activity:

reactions, observing onescll” as the first step to awarcness,  Self
awareness as a- necessary condition for cffective living, a quality only
human being posscss.

Sclf-motivation:  Critical awarcness about onc’s  abilitics  and
opportunitics to develop independent thinking, critical thinking and
creative thinking, decision making and problem solving

e Scll-actualization: Mcaning and stratcgics ol development

Fncouraging Nature observation, inner observation, nature walks, and

reading biographies of great people who contributed their might out of self-abnegation
but not with self~enteredness and sharing personal experiences)

3. Development of Professional Identity

o Prolcssional Identity of Tecacher: Variations(gender, relational, cultural);

implicit belicfs, stercotypes and prejudices resulting from variations

¢ Problems rclated to professional identity of a tcacher: Lack of sclf-cstcem,

social status,

* Addressing problems related to professional identity

Activity:

Self-critical awareness about one’s abilities and assets in different

contexts of professional life and limitations in terms of knowledge, attitudes, skills and
values.

Tasks and Assignments

Each student-teacher is required to submit assignment on any one of the following:

Identification and documentation of one’s assets and limitations as well as one’s
opportunitics and difficultics in the participated context.

Documentation of the ways of dealing with conflicts in inter-personal relations at
varied contexts.

Documentation of stressed or emotionally loaded situations where in sclf-observation
helped to build resilience.

Suggested Readings

Dalal A.S. (1id.) (2001). A greater psychology: An Introduction to the psychological
thoughts of Sri Aurobindo. Puducherry: Sri Aurobindo Ashram Pub.

Note‘: Copies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the sy!.’::bus,
pending approval of the same by the Universities.
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Delors, Jaquis ct al. (1996). Learning the treasure within —Twenty first century
education: Report of the UNESCO Iducation Commission. Paris:UNESCO .

Gocl, D.R. (2006). Quality concerns in education. Vadodara: CASE, M. §.

University.

Krishnamurti J. (2000). Education and significance of life. Chennai, Krishnamurti
IFoundation India.

Krishnamurti, J. (1998). On self- knowledge. Checnnai, Krishnamurti Foundation
India.

UNICEF (2006): Life skills modules-Adolescence education program. New Delhi:
UNICEIF Housc,.

Venkateshamurthy, C. G. & Govinda Rao, A.V. (2005). Life skills education Iraining
package. Mysorc: Regional Institute of Education. :

Note : Copies of the Syllabus have been submitted to the State Universjties. Principals are requested to follow the sy!.’abus 76

pending approval of the same by the Universities. @/-(
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EPC-3: Fine Art

' Year-l [
‘ ‘redit-2 ]
Marks SO(Internal) Contact Hours 32 I

Objectives
On completion of this course, the student-teacher shall

* Lxplain different Art Jorms

) i = - 3 - .

]‘I epare two dimensional and three dimensional teaching aids

Collect materials from the locality and prepare low cost and no cost
leaching aids

" Organize exhibitions of different Art Jorms

Detailed Course Content

1. Visual Art

V-isual art: Importance, Scope, Characteristics of child art, folk art and finc art;
Devceloping skills in visual art.

2. Survey of the natural resources:

Survey of the natural resources i the immediate environment; collection of
specimens for preparation of artistic materials; preparation of report on the collected
matcrials and their usec.

3. Reproduction of Art:

Reproduction of child art, tribal art, handicrafls, landscape, flowers,
vegetables, trees, birds, animals, book illustrations comprising of human figures book
covers, newspapers advertisements, invitation and grecting cards- collection of at
Icast six of cach kind and preparation of an album with proper captions.

Drawing of picturcs of vegetables, fruits, {lowers, animals, birds, human
figurcs and houscs in simplc form on the black board.

4. Finished Drawing: : :

Outlines of flowers, birds, animals and human figurcs; Multicolored design
with gecometrical forms and floral motif suitable for textile designs, book cover,
invitation and greeting cards; Technique of preparing designs for line block and
halftonc printing.

Note : Copies of the Syllabus have been submilted to the State Universities. Principals are requested to follow the syﬁabus,l 77 l

pending approval of the same by the Universities.
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5. Pencil and colored layouts: desiens. invitar:
Preparation of penciland colored layouts for book Cover (CSIEns, nviatio
: e ster designs; Practice 01 ¢ £ alive

and greeting card designs and poster ¢ b . TS A0 OFbanias
lettering suitable for block designs and signboards; Mounting p! : £anizing

cxhibitions.

Tasks and Assignments -
n [ et W s n ):
Each student-teacher is required to submit assignment on any one of the following

* Collection of any three forms of folk art and prcparati-on of a dclallcle rc,;;)orl}_] ;
* Preparation of a report on specimens of visual art available in the _HCIgh PHLIDOG. -
* Preparation of an album of grecting cards of children’s concern with appropriate caption,




EPC-3: Performing Art (Drama)

Year-1 Credit-2
Marks 50(Internal) Contact Hours 32

Objectives

On completion of this course, the student-teacher shall

Study the function of drama as a tool of instruction to move beyond the

classroom and to invoke collective consciousness.

* Develop awareness regarding the rich heritage of drama and contributions
of artists.

* Recognize the role of drama as education in the secondary school

» Learn lo identify areas that are best suited for drama exploration

o Iixamine through chosen themes, how learning can take place in the

classroom through group drama exploration by a whole class of elementary
school students.

e Learn the use of drama in teaching- learning.

o [ixplore the role of the teacher as creative guide in learning that is drama
driven.

1. Introduction to Drama
e Mcaning and rclevance of drama to life today
e llements of Drama: Literary clements, Tcchnical clements, Performance
clements; Character, Plot, Theme, Dialoguc, Convention, Genre, Audicnce.
« lorms and Styles of Theatre - Comedy and Tragedy; Solo performance,
Mime, Mclodrama, Musical thecatre, Recalism, Symbolism, Ballet and
Dance, Strect theatre, 1°olk theatre, cic

Activity: Acting cxcrciscs for body and movement.

Activity : Acting cxcrceises for voice and speech

Activity: Viewing films or vidcos to identify and discuss dramatic
styles

Activity: Creating a performance of a story based on student’s own
cxperiences

2. Indian Folk and Street Drama

» Regional folk theatre — Jatra , Nabaranga, Swang
« Influcnce of IFolk Theatre on Strect Play

Note : Copies of the Syllabus have been submitted to the State Universities Principals are requested to follow the syﬁabus.
pending approval of the same by the Universities.
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« Street Play as social education

. * y 1 I
e Role of Street Drama as {caching-lcarning too

or on vidco

y :
o Viewine Street Drama live I
Activity: Viewing Streel d of activitics

Activity: Student Journals and vidco rccor

3. Drama production:
« Play production : Choosing a p
Casting a play; Designing a play: scts, costumc
 Rchcarsals and Staging a play _
« Usc of dramatics in curriculum transaction

lay: considering language, style, charz-lclcrs,
s, lighting, sound design,

Activity : Choosing /writing a Strect Play

Activity : Casting for the chosen play

Activity: Designing the costumes, music for the chosen play
Activity: Dirccting the chosen play

Activity: Staging the chosen play

Activity: Student Journals and video record of activitics

Tasks and Assignments
Bach student-teacher is required to submit assignment on any one of  the following

* Obscrvation of performance of a folk form in the immediate cultural region and preparation
of a report.

* Developing a script on any social issuc for a strect play.

® Dramatize any topic for classroom presentation

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are re
_ e quested to follow the syllabus,
pending approval of the same by the Universities. % e



EPC-3: Performing Art (Indian Music)

Year-1 Credit-2
Marks 50(Internal) Contact 1lours 32

Objcectives

On completion of the course, the student-tcachers shall:

e State the basic structure of music and appreciate the values of music in life,
e Practice different Ragas, Alankaras and Talas

e Sing Bhajans and Patriotic songs on any Raga

]

Ixplain different terminologies of music such as Nadas, Swar efc.
* Organize musical programmes

Detailed Course Contents

Study of following Alankars:

e Sa, Re, Ga, Ma, Pa, Dha, Ni, Sa ........

e Saga, Rema, Gapa, Madha ..........

o Sarcga, Regama, Gamapa, Mapadha ........
e Sarcgama, Rcgamapa ..............

Prescribed Ragas:
Bhupali, Kaphi, ,Khamaj, Desh, Aroha, Abroha, Pakad and onc ChhotaKhayal,
Bandeccje in cach  Raga and Alap, Boltan and Tan in any two Ragas.

Bhajan and Patriotic Song :
Bhajan and Patriotic Song bascd on any Raga with Iindustani stylc of singing.

Talas: :
‘Iritala, Jhamptal, Iktal, Rupak, Dadara and Kaharba. Knowledge of Thekas of
the prescribed Talas.

Basic Terminologies of Music:

Dhwanis. Nada, Swar, Sruti, Saptak, Sangit, Raga, Thaat, Vadi, Samvadi,
Anuvadi, Barjit, Khayal, Dhrupad, Dhamar, Purbang, Uttarang, Alap, Boltan, Tan,
Chorus, Bhajan, Classical Music, Light Music, Light Classical Music, Odishi
Music

Note : Capics of the Syllabus have been submitted lo the State Universilies. Principals are requested to follow the s yﬂabus.l 81 I
pending approval of the same by the Universilies.



Tasks and Assignments

{y sie] " the following:
Liach student-teacher js required to submit asslgnmc.nl on any one f’l lhl(- o l'c;uf;rcs i
* Preparation of a write-up on any five Ragas in terms of their evolution,
variations : . .
. itani style of
* Preparation of a write-up on Odia Bhajan based on any three Ragas with Ilindutani sty
singing

* Documentation of

the cfforts of the student-teachers in grooming the musical talents of the
children

M‘ . . ] P i ”
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EPC 4: Physical Education and Yoga

Year-1 Credit-2
Marks S0(Internal) Contact Hours 32

Objcectives
On completion of the course, the student-teacher shall
e Understand the importance of Physical Education in Human life
e List the different programmes of Physical Iiducation
« Practice Yoga for peaceful and harmonious living
«  Enumerate the relationship between Yoga and goals of life

Detailed Course Contents

1. Understanding Physical Education
« Concept, nced, scope, objectives
« Organization of various Physical IEducation Activitics
« Rolc of Physical liducation Tcacher
« Preliminary idea of some common Gamcs.
2. Programmes of Physical Education
 Preliminary idea of somc common progrmmes of physical cducation
« Recrcation and work-values of play
« Nced for recrcation, different types recrcationary activitics and their
organization
« Provisional play and recreation in school time table
« Physical cducation in the context of NCIF 2005
3. Yoga and Life goals
« Concept, need and objectives of Yoga
Asthanga Yoga

Benefits of Yogic practices

Different postures / asanas

Relation between Yogic practices and life goals

pending approval of the same by the Universilics.
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Tasks and Assignments

Each student-teacher is required to submit assignment on anty one of the following
*  Preparation of a report on diflerent Physical iducation programmces organized in school.
®  Preparing a report on diffcrent Yogic practices

* Developing a sct of recreation activitics for sccondary school students

Note : Copics of the Syllabus have been submitted fo the State Universities. Principals are requested to follow the Syf!abus,
pending approval of the same by the Universities.




3. School Internship
Objectives

* Developing professional capacities, teacher

engagement of student-teachers (prospective

schools.

lquipping the Student-teachers ith required

caler lo diverse needs of the learners in schools

* [EXxposing the student-teachers to multicultural conlexts of the society which
influence the school environment and its Junctioning

* Validating the theoretical understanding of the ~student-teachers developed
through various perspective and pedagogic courses

* [Lnabling the student-teachers internalize the role of a teacher — as g
Jacilitator  of learning, classroom manager, resource mobilizer and
manager, innovator, evaluaior of learner performance, planner and
organizer of other curricular activities, mentor and counselor Jor children,

service provider for the communily and parents, developer and evaluator of
curriculum text books and other TLMs eic.

sensibilities and sustained
leachers) with learners and

skills and competencies to

Duration

* Light (08) weeks in first ycar
® Twelve (12) weeks in the 2"/ final year

Levels

* Uppcer Primary Ievel (Classcs VI — VIID)

® Sccondary I.cvel (Classes IX - X) or Iigher Sccondary Level (Classes XI -
XII) :

Organization
a. Pre-internship Activities

* Oricntation of the student-tcachers
Observation of school site and activitics by the student-teachers (timetable,
work allocation among tcaching and non-teaching stafl; regular classroom
with regular teacher, day-to-day other school activitics cte.)

Note : Copics of the Syllabus have been submitted to the State Universitios. Principals are requested to follow the syr!.ams_[ 85 l
pending approval of the sarme by the Universitios. P




Note : Copies of the Syllabus have been submitted to the State Universities. Principg

S coopcrating
Sharing meeting with the tcachers and cadmasters of lhfcmilgp[‘or thf:j
schools in the institution and working out the programmec ¢ )
internship

: 2 . 0sl-
Demonstration  lessons by the faculty members followed by p
demonstration discussion

Criticism lessons by the student-tcachers(onc lesson by cach student-

teacher in any onc of the methods opted) under the supervisory support ol
the method teachers, attended by all student-tcachers of the method
concerned :

Placcment  of student-teachers

in cooperating schools for intcrnship
activitics,

During Internship Activities

Preparation of lesson
method subjccts

Delivery of practice lessons with supervisory support and feedback from
faculty members. ach studentteacher shall deliver 40 lessons (20 lcssons
in cach mcthod subject) excluding the criticism lesson. Out of the 40
lessons, 30% (12nos.) shall be delivered in the upper primary classes
(Classcs VI to VIII) and the remaining 70 % (28 nos.) lessons in the
sccondary classes (Classes IX and X).
Obscrvation of five peer-lessons and recording of the performance of the
peer student-teachers with authentication by concerned supervisors.
I'eedback session in the T'cacher liducation Institution after cach spell of
ten-day practice teaching to be attended by all student-tcachers for sharing
their expericnces.

Administration of diagnostic tests on the students and
Icarning difficultics by the student-teachers

Attendance in school assembly

Participation in campus cleaning and beautification activitics

Taking arrangement classes when rcquired

Organization and participation in literary and recreational activitics of the
school

Participation in school games and sports activitics

Organization and participation of scicnce exhibition, science fair, science
club/nature study club/cco club activitics .
Organization of awarcness campaign on IIIV/AIDS. blood donation,
conscrvation and protection of environment clc.

plans by the student-teachers in their concerned

identifying their

re requested to follow the syﬁabus,
pending approval of the same by the Universities. //
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i,)rgunw.mmn ol blood donation camps
reparation of renar i )
‘ paration of" report on Annual sports and cclebration of important
occasions and cvents
L ] l) SOy o] 3 Y g H ¥ 1
teparation ol report on maintenance of registers and records by the school

. l‘r‘cpau‘ation ol scheme of lessons in any subject for any class

. Dmlu.guin_g with SMC / SMDC members and preparation of reports on their
mecetings i the school

* Conducting case studics / action rescarch

* Liaison with parents community and authoritics

L]

Sharing lcarner pereeptions, teacher pereeptions and parental / community
pereeptions

c. Post-Internship Activities

e Ovcrall sharing of student-tcachers’

internship  expericnees  in - the
institution.

Suggestions and feedback from the tcachers and Ieads of the pradicing
schools for further improvement of the internship activitics

I:xhibition / demonstration of innovative and creative work donc by the
student-tcachers during internship. :

e Student-tcachers’  feedback on  overall organization of

internship
programmec by the institution for future action.

Assessment of Internship Performance
e Asscssment by supervisors, cooperating teachers and headmasters, and peer
asscssment on the basis of obscrvation and records
Attendance

e ‘The minimum attendance of student-icachers for school internship
programme shall be 90%

Assessment of Internship Performance

o Internal assessment of internship activitics and records : 250 marks (100 marks
in first ycar, 150 marks in sccond ycar)

First year
v Assessment of overall activities of the student-teacher in the school during
internship: 30 marks

Note : Copics of the Syllabus have been submitted to the State Universities. Principals are requested to follow the sy!!abus,
pending approval of the same by the Universitics.
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g : ’ : arks
¥" Assessment of lesson plan record (method 1) @ 20 Todmark‘;
¥ Peer assessment of lessons delivered (method 1) : : 20 mélrk‘;
¥’ Taculty assessment of lessons delivered (mcthod 1) : g
¥ Innovative practices and TLM : (101+10) 20 marks
Second Year

v" Asscssment of overall activitics of the student-tcacher in the school during
internship: 30 marks

v' Asscssment of lesson plan record (mcthod 2) : 20 marks

v" Peer assessment of lessons delivered (method 1) : 10 marks

¥ Taculty asscssment of lessons delivered (method 1) : 20 marks

¥ Innovative practices and TTM : (10+10) 20 marks

V' Asscssment of obscrvation record and scheme of lessons by laculty : 10 marks

v’ Asscssment of reports prepared on school activitics : 20 marks

v' Asscssment of schookbascd project : 20 marks

Each Teacher Education Institution has to prepare a detailed plan on school
internship programme for each academic year in consideration of the activitics
indicated above under pre-internship, during internship and post internship
activities.

4. Community Activitics : 50 Marks

* Organisation and participation

in any community awarcncss building
programmc, and preparation of report : 10 marks

* Conducting any community activity like plantation, mass salai, public utility
service (road repair, cleaning water sources and public placcs ctc.), blood
donation camp, health check-up and submission of a report. = 10 marks

e Survey of community resources and their utilization in school improvement :

10 marks
* Survey and mobilization of out of school children in the community and
preparation of a report @ 20 marks.

(N.B.: The first two activities shall be undertaken in the First Year
remaining two activitics shall be undertaken in the Second Year. However, the

marks awarded to the student-tcacher in all the four community activitics shall
be included in the aggregate marks of Second Year Examination.)

and the

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are re

quested to follow the syllabus[ g
pending approval of the same by the Universilies.
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D. OPTIONAL COURSES FOR SKILL DEVELOPMENT
(OCSD)

(A student-teacher has to sclect any one of the following courscs.
Uhe performance shall be assessed internally and shall be awarded grades)

OCSD-1: Fruit and Vegetable Preservation

{ Year-1 Credit-2
l Marks 50(Internal) Contact Hours 32

Objectives

On complection of course, the student-tcachers shall

e Develop economic values through fruit and vegetable preservation

e Gain knowledge about fruit preservation industry

e Gain knowledge about different type of preservatives for different type of
preservation

o [lave appropriate use of fruits and vegetables by avoiding wastage and
spoilage

Detailed Course Content

1. Need and importance

e The need for fruit preservation industry-its relationship with horticultural

development, developing and modernizing,.
e ['ruit preservation as ahome scale industry and as an educative crafi,
causcs of wastage and spoilage and remedics.

2. Raw materials
e Raw matcrials for fruits and vegctables preservation-kinds, varictics and

types of uscful raw materials, Geographical and scasonal distribution,
quantity produccd.

Mecdicinal value, suitability for processing and preservation,

Note : Copies of the Syllabus have been submitted to the State Universities. Principals are requested to follow the s yx'mbus.
pending approval of the same by the Universilies.
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o LfTects of processing on the food value of preserved [ruits and vegetables

and possible industrial applications

3. Principles and Methods of Preservation

* Various types of tin and glass containers and packing malcna.ki, gt,n(,lr-al
- . . - achi > C )
principles of preservation-sclecting, grading, washing, bugghmg, pecling
and pitting of {ruits and vegetables-pasteurization and sterilization.

Mcthods ol preservation: Teating, drying, salting freezing, usc of oil and

vincgars, usc of sugar, usc of chemicals by fermentation and by the

production of vincgar.

Practical (To be conducted along with the theoretical discussions of the
above subject units)

ii.

ii.
iv.
V.
Vi.
Vii.
viil.

ix.

Acquaintance with lcarning and the operation of various cquipments
improvising cheap cquipments for purposc of processing.

Sclecting, grading, washing, peeling and pitting of fruits for processing
and prescrvation.

Preparation of sugar syrups and brinc testing syrups strength.

Bottling of fruits, Preparation and prescrvation of fruit juices, squashes
cordials and syrups of locally available fruits.

Canning - canning of fruits in s

yrups, vegetables in brine and curried
vegetablces.

Preparation of jams, jellics, marmalades and cordials.

Preparation of oil and vinegar pickles, chutneys, ketehups and source

8.
Preparation of fruit vinegars.
Drying and dchydration-sun drying and dchydration by the

home made
dricr.

Note : Copics of the Syllabus have been submitted to the State Universities. Principals are requested to follow the s yllabus
pending approval of the same by the Universities.
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OCSD-2: Spinning and Weaving

Year-1 Credit-2 -
Marks 50(Internal) Contact Ilours 32

Objectives

On completion of course, the student-teachers shall :

Develop a sense of appreciation towards Khadi

Know the processing of cotton for Khadi

Master the skill of spinning and weaving

Develop proficiency in spinning yarn of counts (10-25)

Organize exhibitions of different spinning and weaving materials

Detailed Course Content

1

2

Khadi

Preparation of Khadi and weave Khadi

Picking and Processing of cotton

Knowledge and practice in picking cotton and its processing: - such as
Icarning, spinning, processing, carding and silver making.

Spinning yarn of counts

Proficicncy in spinning yarn of counts.

Twisting preparing ‘Toni’

Practice in twisting preparing “Toni’ realign simple designing and all the
processes of weaving on handloom.

Estimating yarn and price

Ability to cstimate the weight of yarn, count of yarn, strength of yarn and
finished product of yarn.Ability to estimate the price of a “Than’ prepared.

Practicals as appropriate to the topics detailed above shall be conducted
simultaneously along with the discussion of the theoretical aspects.

Note : Copies of the Syllabus have been submitted o the State Universities. Principals are requested to follow the sy!!.‘rbus.
pending approval of the same by the Universitios.



OCSD-3: Tailoring

% Year-| Credit-2
l Marks 30(Internal) Contact Hours 32

Objectives

On completion of course, the student-teachers:

* Know different parts of the sewing machine and its maintenance

Develop skills in stitching, mending and cutting the garments
Develop aesthetic and creative abilities through tailoring
Design different garments

* Organize exhibition in various type of designed garments
There will be no se

parate theoretical instruction. Such theory as is nceded for
practical work may be given during practical work.

Detailed Course Content

1. Machine Parts and Their Maintenance

Study of the various parts of the sewing machinc.Process of oiling and clcaning
the parts.
2. Different kinds of stiches
Usc of the different k
button-hole stitch.

3. Cutting and Finishing

inds of stitches, such as hem, back stitch, I'rench scam,

Cutting and finishing on machine of the following garments: J umpers, Kamis,
Junghiyas, banyans, Kurtas, shirts, half pants, blouscs, frocks.different stitches,
such as hem, back stitch, French scam, button holcs.

4. Mending of clothes

Mending of clothes as round holes, rectangular holcs, torn slits.
5. Measurement for various garments

Measurement for various garments and calculation of the quantity of materials of
different width.

Note : Copies of the Syllabus have been submitted to the State Universitis. Principals are requested to follow the syllabus [T_m“]
pending approval of the same by the Universities. el




OCSD-4: Woodwork

Year-l
Marks 50(Internal)

Credit-2
Contact Hours 32

Objcectives:

On completion of course, the student-teachers shall :

Know different types of tools and their safe uses

Develop skills in preparing wooden products like pointer, duster, blackboard,
chair, table stool etc.

Know different types of timbers for preparing various finished products and
process of protecting wooden materials

Detailed Course Content

1. Concept of woodwork

Need, importance and scope of woodwork.
2. Workshop Activitics

Workshop discipline, safety, precaution, safc handling of tools, first aid;
definition of push and pull saw, fret saw and saw sharpcning.

3. Tools for Woodwork
‘T'ypes of timber and its structure, sclection of the size of wood to be planed
first, face side marks: sciting of marking gauges. Martice gauge and testing
with try square. Diffcrent types of chiscls, mallets and hammers. [Hardware
uscs in the wood scction

4. Timber and its protection
Timbers- their sources and uscs, structurc of trunk propertics, Insccts and
wood protection. Natural and artificial scasoning, commercial firm of timber,
plywood, particle boards, glucs.

5. Quantifying timber and wood finishes
Calculation of measurcs of timber, Preparing, cutting . Wood finishing: Polish,
vamnish and paints.
In course of discussion of the above theoretical aspects and related practical
work, the following articles ( at least three by cach student-teacher) need to be
prepared as a part of practical work:

[ langers, wall-brackets, book-shelves, tools, beneh, desk, chair, black-board,
pointer,duster, stationery rack, round table, pet table. Wood turning work such
as cups, plates, roller, table lamp and other ornamental designs.

Note : Copics of the Syllabus have been submitted to the State Universities. Principals are requested to follow the syllabus| 93
pending approval of the same by the Universities.
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ASSESSMENT CRITERIA FOR THE COURSE

: : $ 0 s A and 3 shall be
The performance of the student-teachers in the courses under the Groups A a 2

assessed both internally and externally as detailed below:

Group A and 3 :

* The performance of cach student-teacher in cach paper under “Perspectives in
Education (PEY™ and “Curriculum and Pedagogic Studics (CPS)™ shall be a'sscsscd
internally out of 20 marks and cxternally out of 80 marks for courses carrying 100
marks and out of 10 marks and 40 marks for papers carrying 50 marks.

L]

Tasks and Assignments in
by the faculty member con
and shall be awarded marks out of
assignments in cach paper carrying 100
Papcr carrying 50 marks). The det
spelt out by a Committee of facult

Group C:

* The performance of cach student-

assessed internally out of 50 marks in cach coursc/paper.

Group D ;

The performance of cach st

udent-teacher in the courses under ocC
asscssed scparately by the

faculty member (s) concerned out of 50 marks.

Note : Copies of the Syllabus have been submitied to the Sta
pending approval of the same by the Universities.

BN G

respeet of cach student-teacher shall be asscssed internally
cerned both on the process and the final product (Report)
10 on cach such work (20 marks for two
narks and 10 marks for one assignment in cach

ailed criteria of assessment ol assignments shall be
Yy members constituted by the Head of the Institution.

tcacher in the courses under C3 (L:PC) shall be

SD shall be internally

te Universities. Principals are requested to follow the syh'abu::‘ q,;J
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10.

EXAMINATION AND CERTIFICATION

The respective Universities shall conduct two year-end examinations for B.1d, (Sccondary)

Course. The time of examination shall be decided by the Examination Commitice of the
Universities concerned.
The examination shall be conducted by means of Written ‘Test (for Theory Papers) and test
ol Practicals (for Practical Papers) and shall be in accordance with such instructions as may
be decided and issued by the Universities concerned.
The examinations shall be open to the candidates who have been duly selected as per the
Government approved admission guidelines and admitted in different Teacher ILiducation
Institutions of the state.
The candidates who have prosccuted the course by attending both thcory and practical
classes, thereby sccuring not less than 80% attendance in cach theory paper (70% on
production of Medical Certificate), and 90% in School Internship programmc and have
successfully completed the required number of practical assignments (Tasks and
Assignments, Practice Teaching ctc.) duly asscssed internally and fulfilling all other
required conditions arc 1o be declared cligible for cach ycar-cnd cxamination by the Head
of the ‘T'cacher Education Institutions concerned.
T'he candidates who are sent up for admission to the examination by satisfying all the
conditions as laid down in the SI. No. 4 supra but could not appcar or having appcarcd have
failed at the examination, shall be allowed to appear as cx-regular candidates for three
consccutive chances maximum.
The medium of instruction and examination in all the theory papers except the Pedagogy of
Language in Odia under CPS 10 shall be English.
Minimum percentage of pass mark in each theory coursc shall be 40 and in cach practical
course 50. In aggregate, a candidate has to sccure 45% marks in order to be declared pass,
subject to condition that he / she must have passed in cach individual theory and practical
coursc.
Each candidate has to securc minimum pass marks (40%) in cach Task and Assignment
under theory courses (PE, CPS and EPC).  If a candidate fails to securc thc minimum pass
mark in cach Task and Assignment he / she cannot be eligible to fill up the form to sit in the
year-cnd  examinations.
The performance of cach candidate in courses on 1EPC and OCSD shall internally be
assessed continuously on periodical basis (CCA) and the marks sccured by him/her in
different events of assessment shall be combined and be converted to a score out of 50 and
the same shall be added to his / her aggregate marks. The minimum pass mark shall be 40%
in cach individual course above. }
At the final qualifying cxamination, award of Division shall be considered out ol 1600
marks. In award of division, marks obtained by a candidate, both in theory and practical
papers shall be taken into consideration. Division shall be awarded as per the following :

Iirst Class : 960 marks and above (60% and abovce)
Second Class ¢ 720 10 959 marks (45% and above but below 60%)

A candidate failing to sceure 40 pereent in any theory course(s) and 50 percent marks in any
practical course (s) in the year end examination(s) shall be allowed to appear at examination

Note : Copics of the Syllabus have beer: submitted to the State Universities. Principals are requested to follow the syilabus B i
pending approval of the sane by the Universities. Ve 4
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i that course(s) as back paper(s) and be given maximum three conseeutive chances to pass
i the concerned course(s). \The internal marks secured by the candidate it that course(s)
shall be retained as such.,

12. Ira candidate discontinues the course in the middlc at any stage without completing the
study of the full course and fulfilling the stipulated requirements thereof, hershe shall ot be
allowed to appear at the final university examination(s). In such circumstances, he/she inav
apply afresh for his/her sclection and admission to the course, il he/she desires.

All other conditions for conduct ol examination and declaration of result shat! be
determined by the concerned University as per their regulations and statute.

"

Nolc : Copics of ihe Syllabus have been subrmitted to the State UniversiticsFrincpals are requestod 1o ‘aiivw o Spialng [f),('l
. 1

pending approval of the same by the Universitios,




